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ABSTRACT 

The role of the French language has evolved from a vehicle of French culture to a 

vehicle of science, Technology, Commerce and diplomacy. The teaching of French as a 

foreign language [FFL] around the world has also shifted emphasis from literary studies to 

what has come to be known as French for Specific Purposes [FSP], which is regarded as a 

specialist forms and usages of the French language professions, discipline, and fields of 

human activity. Many a times the teaching of French for specific purposes in the university 

do not meet its set out objectives there is instances when the learners of French for specific 

purposes fail to communicate in French language in their field of specialty. This point to a 

problem in the teaching of French for specific purposes. Teaching language for specific 

purposes calls for a degree of specialization and bias in content as well as in methodology. 

French for specific purposes should concentrate more on teaching language in context than in 

grammar and language structures. However, it should link both linguistic and professional 

goals. The study is based  on the  premise  that   a suitable content for the pedagogy of the 

French language for Specific Purposes  in  the  university  and the  unique roles  of FSP 

teacher  are key  to the  successful  teaching  and  learning  of FSP  in the university. The 

study is based on Tony Dudley Evans and St John theory of the role of the FSP practitioners 

which define the key roles of the FSP practitioners as that of a teacher, collaborator course 

designer and materials provider, researcher and evaluator.  

 

KEYWORDS: French for Specific Purposes (FSP), FSP Practitioner, FSP Teacher, Material, 

Content  

 

1.0. INTRODUCTION 

1.1.Defining French for specific purposes (FSP)  

       Defining FSP is better embarked through the various works done in the area of English 

for Specific Purposes (Henceforth ESP) . The concept began and was limited to English 

language for several years before experts and theories in other languages began to look at that 

direction. In fact ESP dominates the available literature in Language for specific purposes 
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(LSP). The reason for this scenario might not be unconnected to the hegemonic status of 

English at the most widely distributed language of the world. 

The term language for Specific Purposes is actually an umbrella term that applies to 

several different categories of language learning and teachings, which differ according to the 

learner’s needs. The syntagma specialized language or language for specific purposes is 

generally used to indicate a linguistic sub-system that combines linguistic peculiarities of a 

specialized field, studied in relation to the general language. In a more narrow meaning, the 

term refers to an approach used in foreign language teaching that targets a specific audience. 

The theoretical studies related to the teaching of specialized French employ phrases such as 

francais sur objectif specifique / French for specific purposes (Parpette et Mangiante, 2004) 

or francais langue professionnelle /professional French language (Mourlhon-Dallies, 2005). 

In current studies, the term language for specific purposes tends to be replaced by 

communication for specific purposes, which entails the usage of the specialized language in 

specific professional communication situations (Guerguieva-Steenhoute 2008: 33). 

 

The categorization of ESP provided by Robinson (1991) is adopted here to serve as a model 

for the categorization of FSP. 

• French for Specific Purposes 

• French for Occupational Purposes [FOP] 

• French for Academic Purposes [FAP] 

• French for Professional Purposes (FPP) 

• French for Vocational Purposes [FVP]  

• French for Science & Technology [FST 

The above schema encompasses two types of instruction :French for occupational 

purposes [FOP] &French for Academic Purposes [FAP] .While teaching French for 

Occupational Purposes is targeted at individuals , such as pilots ,hotel personnel immigration 

officers, etc., who need French to perform on the job ,French for Academic Purposes, on the 

other hand, is taught  to students  with the germane objective of equipping them with the 

common study skills such as academic writing, listening to lectures ,note taking ,making oral 

presentations in French ,in order that they  may  succeed in academic settings where French is 

used for academic instructions .Specifically ,for FOP  branches off into French for 

professional purposes [FPP] and French for vocational purposes [FVP] . FAP, on its own 

part, is subdivided into French for Science and Technology [FST] and FAP other than FST. 
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This model, which can be applied to any language, clearly underscores the need for language 

teaching, which are aimed at satisfying specific needs of the learner. 

The difference between French for General Purposes (FGP) and French for specific purposes 

(FSP) is that while general French is designed to equip students with both linguistic and 

communicative competence of French, French for Specific purposes is essentially to equip 

learners with communicative competence in a specified discipline. The basic question of FSP 

is: Why does this learner need to learn a foreign language? The purpose of learning French 

becomes the core. The line of demarcation between Language for general purposes (LGP) 

and LSP was more clearly made by Strevens (1988) and Dudley – Evans (1998) in their 

absolute and variable characteristics of ESP .This characteristic is adaptable to FSP situation: 

 

Absolute characteristics of FSP  

• Designed to meet specific needs of the learner 

• Related in content ( i.e. in its themes and topics ) to particular disciplines , 

occupations and activities; 

• Centred on the language ( grammar, lexis, register) , skills, discourse and 

genres appropriate to these activities 

 

Variable Characteristics of FSP  

• Restricted as to the language skills to be learned ( e.g. reading only) 

• May use, in specific teaching situations , a different methodology from that of 

general French 

• Is likely to be designed for adult learners, either at a tertiary level institution or 

in a professional work situation .It could however be for learners at secondary 

school level. 

From the absolute and variable characteristics above , one sees FSP as a paradigm of 

language learning which gives priority to the acquisition of communicative competence  

Canal and Swain (1980); Moirand (1982) and according to Chanier ( 1996) ,it is the language 

for specific purposes that the theory of communicative approach to second language 

acquisition can best be put to use since learners of LSP would not necessarily need to go into 

details of the linguistic aspects of the language in question .Drawing from the source , which 

is ESP, several languages of the world are now having their own version of LSP .Thus we 
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now have German for specific purposes ( GSP), Arabic for Specific purposes ( ASP) , 

Spanish for Specific Purposes ( SSP), Portuguese for Specific Purposes ( PSP). 

 

Aspects of specialized language teaching and learning in academic fields 

As with most disciplines in human activity, LSP was a phenomenon grown out of a 

number of converging trends of which we will mention three most important: 1) the 

expansion of demand for English to suit specific needs of a profession, 2) developments in 

the field of linguistics (attention shifted from defining formal language features to 

discovering the ways in which language is used in real communication, causing the need for 

the development of language courses for specific group of learners), and 3) educational 

psychology (learner’s needs and interests have an influence on their motivation and 

effectiveness of their learning). 

Foreign language teaching and learning at a university level corresponds to precise 

training objectives orienting the curricular design according to: the type of training 

(philological or non-philological profile), the specificity of the training (general or 

specialised), the students’ training needs (study or placement mobilities, linguistic training in 

order to be integrated within the labour market etc.), institutional constraints (the linguistic 

politics of an institution, the duration of the training, human resources and materials 

available, the type of partnerships with the professional environment) or exterior (the 

economic context, the foreign languages spoken within the geographical area where the 

training takes place etc.). 

 

1.2. THE PLACE OF FSP IN KENYA  

 Kenya has a large ethnic variety: 42 tribes. Each person from these tribes, in addition 

to his/her mother tongue, speaks English, Kiswahili and perhaps his/her neighbours’ 

language. Each individual is thus bilingual or multilingual. To all these languages, is added a 

foreign language, and in this case, French. These ethnic groups are actively involved in 

nation building and due to this, they need French to accomplish their task. They are in contact 

with foreigners from French speaking countries who visit Kenya. They also travel to foreign 

countries for various reasons such as studies, jobs, commerce, international co-operation, 

conferences and workshops. In general, the linguistic policy is defined by the choices made 

by those in power to regulate the correlation between the society and its languages. In Kenya, 

the reform policy and the opening to the outside world has contributed to manifestations of 
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new demands for specialized linguistic training, Mulenda (2013). The teaching of French as a 

foreign language is for sometimes marked by a strong development of training in FSP. 

Therefore, this was later progressively integrated into the teaching programmes and today, 

they are prevalent in many training programmes in French in various universities and 

professional institutions. This phenomenon contributes to the dynamism of the French 

language and allows its adaptation in different domains of knowledge.  

The entry of foreign languages in the Kenyan education system does not go beyond 

the 1960s. First of all French and German were fitted into the education system during the 

time when it was most stable and when the education policy was well grounded (Choka, 

2004). French is studied in Kenya as a foreign language and it does not enjoy a particular 

francophone environment. The French language has been taught in Kenya for the last 60 

years (Alliance Française, 2016). Kenya possesses a well established network of institutions, 

curricular and extra-curricular for the advancement of FSP: Alliance Française, universities, 

professional institutions or vocational schools. FSP is increasingly present at higher levels in 

the tertiary education. To evoke the place of FSP in Kenya is to put into perspective the 

multilingual situation of this country where more than forty local languages exist along with 

French. Promoting French in Kenya is obviously in defense of the linguistic diversity which 

is an asset for its development. Kenya is a turntable for Africa in general and for East Africa 

in particular. In this strategic position, Kenya needs French for its integral growth.  

The question regarding the future of FSP, which is largely promising, in this era of 

globalization, is no longer beyond its players. They are in a position to work out diverse 

responses, propose strategies to adopt, come up with plans which will stir people into action, 

political actions, language use, and intervention towards social demands, media support and 

development of the French offer. Today, teaching of FSP in colleges and universities in 

Kenya seeks to have what teaching of foreign language to adults has had for a long time. FSP 

has, without doubt its place in Kenya’s linguistic space. Taking into account the usefulness of 

French, Kenya has adopted it for diplomatic links, free exchange of goods and movement of 

people, to assure contact services with the French world. The growth of the tourism sector 

has also contributed to adding value to the status of French. Preference of French as a foreign 

language has therefore flourished. French has for a long time had a certain consideration in 

higher learning because it is the most taught language in many professional vocational 

schools or technical colleges, training colleges for teachers and in the six public universities 

(University of Nairobi, Kenyatta University, Moi University, Maseno University, Egerton 
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University and Masinde Muliro University of Science and Technology, and their constituent 

colleges as well as in some private universities notably USIU (United States International 

University ) CUEA (Catholic University of East Africa), Daystar University , Baraton 

University of East Africa. In most cases, it is FSP which is offered in these institutions taking 

into account its importance in this era of globalization. 

 The current period in Kenya is more and more conducive to a reflection on the 

content of language for a specific public, as evidenced by the many events, seminars and 

publications on languages of specialties. This new scientific impetus is as a result of an 

increase in demand for courses and training in French for professional use. 

Internationalization of exchange, opening towards French markets and specialization in 

France has constituted a lot of motivation for a new group of more demanding learners, 

having learnt many languages before registering in the French course and demanding shorter 

courses, more goals oriented, towards results oriented professionals. Considering the wishes 

of the public and individuals requesting for linguistic training led to a new interest of analysis 

of needs, in the teaching of languages. We thus speak of language needs of a group, public, 

individuals and the consideration that an in depth analysis of these needs will allow a better 

adjustment of the linguistic training requested in relation to globalization. 

Everywhere today, the society is undergoing vast changes. It is at a fast rhythm that 

scientific discoveries are giving us a more detailed and in depth understanding of the world 

that surrounds us and the industries founded on research that continue to grow apply this 

knowledge more rapidly to all domains of life. Not only have individual trips and transport of 

merchandise transformed mobility, even at the international level but exchange of ideas and 

information has practically become instantaneous and unlimited geographically. FSP has a 

big role to play in Kenya, in these aspects. FSP continues to give an added value on the 

context of internationalization in socio- politico-economic exchange. Students, researchers, 

executives and directors from foreign countries experience both in class and place of work, 

the need to access intricacies of the French language so as to understand the thoughts being 

expressed. In order to speak at a congress, at a conference or seminar, to write a scientific text 

in French, interact with somebody in a particular domain, one has to adhere to specific rules.  

FSP has become indispensable in Kenya, for example, to respond to the needs of the 

tourism industry which has already announced an increasingly important role in the country’s 

economy. With the aim of providing qualified staff, the Kenyan government decided, since 

1969, to integrate learning of foreign languages, among others, French, in the training 
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designated for students of hotel management at the Kenya Polytechnic Nairobi. In 1975, this 

training was extended to Kenya Utalii College (Choka, 2004). From then on, this college 

confers certificates and diplomas to students who have learnt French be it in hospitality, 

restaurant or travel agency. Each year, approximately 200 students complete their studies at 

Kenya Utalii College, after having learnt French for two years. Since 1975, the year when the 

college begun, about 3000 people trained in FSP, contribute in terms of communication 

between the French or French speakers and Kenyans at the level of tourism, in the hotel 

industry and restaurants. Many tourist agencies, hotel institutions and restaurants use this 

argument for publicity reasons. Hotels and other tourist establishments are the main 

employers of these finalists. It is worth noting that Kenya Utalii College also offers a 

linguistic training program for personnel already working in these institutions. Many 

institutions in Kenya, public and private, with the aim of responding to the market 

requirements, offer French for International Relations and Diplomacy, Secretarial French and 

Public administration, French for business, French for journalism, French for technology and 

medical French among others. 

With the rise of globalization, societies are faced with a new international push, 

necessitating development of their services in different countries. FSP, in regard to 

globalization, emphasizes the place of French in the world of work. The globalization 

phenomenon is a driving force for FSP. Growing internationalization of daily life requires 

taking into account communicative capacity linked to cultural mastery. The time for 

linguistics is in the process of being achieved because the place of languages in societies is in 

itself in the process of changing Porcher (1995).  

At present, functional French is taking up a place of choice. In the last centuries, 

linguistic needs of learners have changed. Developments in the technological world have had 

a big impact on all aspects of life. With the advent of globalization, the need for FSP is 

unavoidable. We are in a culture differentiated by types of practices, disciplines, specialties 

and jobs. However, the dynamics of globalization presently taking place tend to disturb the 

distinctions made in the past. Learning one or more foreign languages is no longer 

contestable for individuals who consider themselves cultured, but professional obligation 

related to carrying out of various jobs, Mulenda (2013).  

Given the important position of FSP in Kenya it is important that the teaching of FSP 

be done efficiently so as to reap maximum benefits. In fact efficient teaching of FSP has 

trickledown effect to the learner and to the country. The learner’s self esteem will become 
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better as a result of the mastery of FSP; FSP in return will give the learners a competitive 

edge professionally and economically. In a nut shell, the mastery of FSP is important for the 

personal development of citizens of Kenya as well as socio-economic development of Kenya 

as a nation. 

 

1.3. Statement of the problem      

Kenyan Universities have been teaching FSP to students in the Bachelor degree 

programmes of various disciplines seen as trainees, in various professions, careers and 

occupations. Teaching FSP to students of the Bachelors degree programme of other 

disciplines than French has not yielded the required results in terms of mastery of the 

specialized language of the respective disciplines. This study assumes that the reason why 

communicative competence among students has not been achieved is because there is a 

mismatch between the content in the curriculum and the different professions. The study 

gives suggestions on the appropriate content and effective role of the FSP teacher for 

successful teaching and learning of FSP. 

 

2.0. LITERATURE REVIEW 

This section extensively reviews literature on the previous related studies   relevant to the 

study topic 

 

2.1. Selecting material for FSP              

Choosing FSP materials determines the running of the course and underlines the 

content of the lesson. Good materials should help a teacher in organizing course or what is 

more it can function as an introduction into the new learning techniques, and support teachers 

and learners in the process of learning. Materials are also a kind of teacher reflection, they 

should truly reflect what you think and feel about the learning process, Hutchinson and 

Waters (1992). 

Good material should be based on various interesting texts and activities providing a wide 

range of skills. A teacher determines which aspect of FSP learning will be focused on but one 

piece of material can serve for developing more than one skill, e.g. listening, vocabulary e.t.c. 

Teaching materials are tools that can be figuratively cut up into component pieces and then 

rearranged to suit the needs, abilities and interests of the students in the course, Graves 

(1999). 
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Teachers should be aware of the fact that if the material is suitable not only for a particular 

discipline and answers given course goals but also for teachers and learners themselves. 

Materials should also function as a link between already learnt (‘existing knowledge) and 

new information Hutchinson and Waters (1987). 

Concerning the selection of ‘General French’ material and ‘FSP’ material some criteria must 

be matched as well. Language teacher is responsible for selecting an appropriate text that 

contributes to students’ effectiveness that means he or she should pay attention to suitable 

criteria for its choice, Wallace (1992) suggests those main criteria: 

• Adequacy-should be at the appropriate language, age level. 

• Motivation-should present content which is interesting and motivating for students’ 

work. It goads into students effectiveness, interest and pleasure of work. 

• Sequence-it is important if there is some relation to previous texts, activities topics not 

to miss the sense of a lesson. 

• Diversity-should lead to a range of classroom activities, be a vehicle for teaching 

specific language structure and vocabulary and promote reading strategies. 

Acceptability-it should accept different cultural customs or taboos.  

Selecting an appropriate material regarding the main criteria is an essential phase in 

organizing each course. It may happen that the learners’ needs and expectations are not met 

due to wrong choice of material. According to Hutchinson and Waters (1992), materials 

provide a stimulus to learning. Good materials do not teach: they encourage learners to learn. 

 

 2.2. Types of activities with text 

Text as a learning material can be used for learning and practicing a wide range of 

skills. In FSP course it can be source for new vocabulary, communicative or reading skills. 

To make working with a text as much effective as possible it is necessary to involve all the 

students’ skills. It is preferred to combine with printed text with listening to audio-cassette or 

video-cassette that means receptive with productive activities. Concerning the FSP activities 

it is necessary to keep in mind the context that should be consistent with studying subject 

matter.  

Warming-up activities-pre-teaching and activation of new vocabulary or grammar 

structures, discussing questions concerning the topic. One can use various types of plays, 

puzzles, collocation grids, questionnaire etc. to increase student interest in a given topic and 

lead them into further problems. It is a kind of preparing step. Wallace (1992) considers pre-
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reading activity very important for students motivation; topic or genre of the text is 

introduced e.g. with collective discussion or some pictures to be fully motivated.  

Receptive activities- work with text itself, reading, listening. We can realize various reading 

strategies e.g. aloud, quite, skimming, scanning, with or without translation, informative. 

They should lead to encouragement of students. We can distinguish language-based 

approaches relating to content of the text. Both of them should aim students to be as much 

active and reflexive as possible. 

Productive activities- practicing of acquired knowledge. Working in pairs, in groups or 

individual with help of the teacher who takes notice of using target language. Summarization 

of lesson should be done by students, to show how students understand a given topic. 

Follow-up activities- next improving, developing, appropriate use of the learnt. We can 

practice it in form of creative homework, exercise. Harmer (1991) draws that large scale of 

skills and activities can be developed e.g. drawing characters, making discussion, creating 

some pictures and dramatic activities. 

 

2.3. The role of the teacher in FSP lesson 

2.3.1. ‘FSP’ teachers versus ‘General French’ teacher 

It is difficult to delaminate where ‘General French’ and FSP course starts and ends. It 

is the same with the role of a teacher in those two courses. The aim of ESP teacher is not only 

to meet the learners’ specific needs in the field of a particular discipline but also to provide 

satisfying learning background (Designing course, setting goals and objectives, setting 

materials etc) as it was already pointed out above. Studying subject matter in French is in the 

center of students attention not the language itself as it is in general French course that is why 

the concept of FSP teacher should not become a teacher of the subject matter, but rather an 

interested student of the subject matter, Hutchinson and Waters (1992) .Hutchinson and 

Waters (1992) stress two roles differ between ‘FSP’ and general French  teacher .Beside the 

typical duties of a classroom teacher ,FSP  teacher “deals with needs analysis ,syllabus 

design, materials writing or adaption and evaluation ,” they see” FSP teacher’s role in one of 

many parts .The other aspect refers to training FSP teachers which was not covered as much 

so teachers of FSP have to “orientate themselves to a new environment. In general, positive 

attitude to ESP content, learners and previous knowledge of subject area are required 

Hutchinson and Waters (1992). 
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2.3.2. Creating a learning environment –motivation 

Creating a positive learning atmosphere in the classroom is a primary step for 

achieving setting objectives and goals. It makes teaching and learning more pleasant for both 

sides of the process, for a teacher and a learner, and it supports students in their work 

.Creating a positive learning atmosphere is closely linked with motivation. Motivation is an 

important and a necessary part of students’ work that affects their future success or failure. It 

is a kind of inner motor that encourages us to do our best to achieve a satisfactory goal in our 

activity. Harmer (1991) describes motivation as “some kind of internal drive that encourages 

somebody to pursue a course of action. The role of motivation during each activity is 

inevitable. Students should be motivated as much as possible to enjoy the activity and 

achieve its real aim. Motivation makes teaching and learning immeasurably easier and more 

pleasant, as well as more productive, Ur (1996). 

Concerning the FSP course, positive attitude to the subject matter that was already 

developed by previous knowledge and interest in studying subject, but to make students 

familiar with particular way of using French. That is why French should not be represented as 

a subject matter of learning, but in context with the learner’ needs and knowledge .The way 

of presenting the content of French is an important motivating step for FSP students .Lack of 

motivation may lead to lack of students’ interest in studying the subject that is why a teacher 

should be careful about the choice of FSP materials and activities in the lesson and about 

organizing the course. Student will acquire French as they work with materials which they 

find interesting and relevant and which they can use in their professional work or further 

studies, Fiorito (2007). 

The good selection of materials, teacher’s way of presenting the content with regard 

to context and students evaluation are considered to be the most motivating factors in the 

process of FSP approach learning. Successful language learning and teaching lies not in the 

analysis of the nature of language but in understanding the structure and process of the mind, 

Hutchinson and Waters (1992) 

 

2.4. THE THEORETICAL FRAME WORK 

Dudley Evans theory of FSP practitioner 

Tony Dudley Evans and St. John (1998) defined five key roles for the FSP 

practitioner: teacher, collaborator, course designer and material provider, researcher and 

evaluator. The role of’ teacher is’ in fact the same as the role of a ‘General French teacher ’. 
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The role of a ‘collaborator’ is connected with working (collaborating) with specialist to meet 

the specific ‘learners’ needs. The aim of the role of a ‘course designer’ and ‘material provider 

‘is the same in both, FSP and ‘General French’ courses; to provide the most suitable materials 

in the lesson to achieve set goals. ‘Researcher’s results find out if the choice of the materials 

meets loaners’ and teachers’ expectations. The role of ‘Evaluator’ is very important in the 

whole learning process. It is necessary to inform students about their progress in their 

language learning that is why giving feedback is an inevitable part of each activity, Anthony 

(2007) 

 

3.0. SUGGESTIONS ON THE ROLE OF THE TEACHER AND APPROPRIATE 

CHOICE OF MATERIAL FOR THE TEACHING OF FRENCH FOR SPECIFIC 

PURPOSES IN KENYA 

 Appropriate materials for the teaching of FSP 

  The study suggests the use of authentic, up to date and relevant materials for effective 

teaching and learning of FSP. The use of such materials, modified by teachers or unmodified, 

is common in ESP, especially in self-directed studies or research tasks. The students are 

usually directed to conduct research using a variety of different resources including the 

Internet. The material (the content) should be provided by experts in the subject. It should be 

authentic, for the main purpose of teaching skills is to enable students to deal with authentic 

information despite their level of French .The material should be up-to-date, this is important 

as the informational exchange is growing more intense and rapidly. It should be relevant for 

the students’ specializations (they ought to be given the information representative for their 

target language use situation). 

 

Roles of FSP teachers 

As FSP teaching is extremely varied some authors Dudley-Evans and St John (1998) 

use the term “practitioner” rather than “teacher” to emphasize that FSP work involves much 

more than teaching. FSP practitioner can have several roles. This  study gives an elaboration  

on the role of FSP teacher / practitioner  as outlined  by Dudley-Evans and St John (1998).In 

addition  to the roles  stipulated by the two scholars, the study suggests  that  a FSP 

practitioner  should take  up the  role  of a psychiatrist to the learners as they  face  challenges  

in  the  learning  of FSP.  
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 The FSP practitioner as a teacher: FSP is a practical discipline whose main objective 

is to aid students   to learn. However, the teacher is not the primary master of the carrier 

content of the material; the student is, especially where the course is specifically oriented 

towards the subject content or work the students are engaged in. In such a case, the student 

may know more about the content than the teacher. The teacher has the opportunity to tap the 

students’ knowledge of the content in order to generate communication in the classroom. 

When the teaching is a specific course on, for example, how to write a business report, it is 

vital that the teacher adopts the position of the consultant who has the knowledge of 

communication practices but needs to “negotiate” with the students on how best to explore 

these practices to meet the objective they have. The relationship is much more of a 

partnership. In some situations the role of FSP teacher extends to giving one-to-one advice to 

students. FSP teachers need to have considerable flexibility, be willing to listen to learners, 

take interest in the disciplines or professional activities the students are involved in, and to 

take some risks in their teaching. 

The FSP practitioner as course designer and material provider: It is rare to find a text 

book for FSP that meets all its needs. It is impossible to use a particular textbook without the 

need for supplementary material. This is because sometimes no really suitable published 

material exists for identified needs .It is the responsibility of the FSP practitioner often to 

provide material for the course. This involves selection of published material, adapting 

material if it is not suitable, or rewriting it. The FSP practitioner has to be creative and 

innovative enough to harnesses the necessary materials for the teaching of FSP.The FSP 

teachers also need to assess the effectiveness of the teaching material used whether it is 

published or self-produced. Using skills as a framework of FSP, FSP teachers are provided 

with the necessary knowledge and tools to deal with their own students’ specializations. It 

should be remembered.FSP teachers are not specialists in the field, but in teaching French, 

their subject is for the profession but not the profession in French. They teach students, who 

know their subject better than the teachers do, develop the French essential skills in 

understanding, using, and /or presenting authentic information in their profession. A 

professional FSP teacher must be able to switch from one professional field to another 

without being obliged to spend months on getting started. He/she simply brings the necessary 

tools, frameworks, and principles of course design to apply them to new material. 

The FSP practitioner as researcher: Research is key in the area of FSP. FSP teachers 

need to be in consistent research. Teachers carrying out a needs analysis, designing a course, 
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or writing teaching materials need to be capable of conducting a research. In addition to this, 

they must also research on appropriate methodology for teaching FSP. For instance, 

regarding the research into French for Business Purposes, there is a growing interest in 

investigating the genres, the language and the skills involved in business communication.  

The FSP practitioner as evaluator: The teaching of FSP cannot be complete without 

formative and summative evaluation. The FSP practitioner is often involved in various types 

of evaluation - testing of students, evaluation of courses and teaching materials. One of the 

key objectives is to establish how much learners have gained from a course. Evaluation of 

course design and teaching materials should be done while the course is being taught, at the 

end of the course and after the course is completed. Another aim of evaluation is to assess 

whether the learners have been able to make use of what they learned and to find out what 

they were not prepared for. Evaluation through discussion and on-going needs analysis can be 

used to adapt the syllabus. 

The FSP practitioner is a collaborator: Unfortunately, FSP teachers often feel isolated 

both from professionals in their students’ specializations and their colleagues in other 

institutions. They also have difficulty in getting or exchanging information in the field. 

Therefore, it is necessary that FSP network should be provided. In Kenya, the Kenya 

Association of Teachers of French (KATF), Alliance Francaise and the French Embassy in 

Kenya co-ordinates FSP network.FSP practitioners should actively take part in the trainings, 

seminars and workshops organized by the aforementioned bodies. 

The FSP practitioner is a psychiatrist: He should empathize with his/her students as 

they face challenges in the learning of French language. The FSP practitioner must motivate 

the learners and inspire them to master FSP thus FSP is concerned with turning learners into 

users. Motivation to learn can be affected by various factors around students .A teacher is 

probably the major factor in a process in a motivation. His or her enthusiasm and interest in 

subject considered to be highly motivating feature for student. Students are definitely 

influenced by the way of speaking, explaining and teachers attitude to them so the method of 

learning is another important factor in motivation. It has close connection with an attractive 

way of lesson representation. Other factors that influence motivation may be the general 

attitude to subject or the influence of people close to them. For intrinsic motivation, it is 

necessary that teacher encourage students to have a certain degree of autonomy – freedom to 

decide when, what, and how they will study. For high-ability learners it is essential for them 

to learn how to access information in a new culture 
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CONCLUSION 

Given the critical role FSP plays in personal development of citizens of Kenya as well 

as socio-economic development of Kenya as a nation , it is important that the learners of FSP 

master it well so that they that can use French in their cadre of employment or profession.  

The teaching of FSP should be taught with a view of enabling learners do something else 

with the French language and not simply for the sake of learning it. The learners of FSP 

should learn FSP for specific use in specific contexts. The mastery of FSP is possible if its 

teaching is done with the appropriate material that is authentic, up to date and relevant. The 

FSP practitioner should be creative and innovative enough to harness the necessary materials 

for the teaching of FSP. The FSP practitioner/teacher must also diligently carry out his/her 

unique roles of being a teacher, course designer and material provider, researcher, evaluator 

and collaborator. In addition to these roles, the FSP practitioner should be a psychiatrist who 

empathizes with learners as they face challenges in the learning of French language. The FSP 

practitioner/teacher should inspire the learners to master FSP. 
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