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ABSTRACT  

Muslims are the largest minority group of Indian Sub continent. Whenever questions 

pertinent to Muslim Education are raised Madrasa Education come in limelight. In India 

Muslims share 14.23% of total Indian population. Though Muslims have a well developed 

system of Madrasa Education as well as can access all government and private schools and 

universities they are the least educated section of the Indian society. This review paper 

basically focuses on the previous researches done on Muslim Education and Madrasa 

education in India and tries to reflect on the educational deprivation in Muslims in India. 
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BACKGROUND  

The Muslims in India are the least educated section of the society, is a widely 

accepted fact. There is a dearth of education in Muslim community. This review paper 

intends to reflect on understanding the varied perspective which evolved over the time on 

Muslim education in India.  

India is a multi- culture, multi-religious, multi-linguistic pluralistic society. Over the 

time invaders came and few became the ruler of the land and established their own empire; 

the rulers of Sultanate period, the Mughals and the British are some of them to name. These 

rulers brought along with them their culture, language and education. India is a home to many 

religions also: the Hinduism, the Buddhism, the Jainism and the Sikhism. Although, apart 

from Hinduism all other religion acquired a less popular, less prominent Minority status and 

not to forget about Islam and Christianity introduced by the Turks and the British. However 

during the independence in 1947, India adopted a constitution which proposed secular feature 

of state and polity. The Indian Constitution ensures “justice, social, economic and political” 

to all citizens. The Indian Constitution has adopted measures for the protection of the rights 

of the religious and ethnic minorities and of the socially and economically disadvantaged 

classes such as the scheduled castes and scheduled tribes. The Indian constitution enshrines 
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various provisions for the protection of the rights and interest of the minorities. Article 13, 

15, 16, 25, 26, 28, 29 and 30 forbids discrimination towards Minorities and provide certain 

Rights to them. The article of paramount importance Article 30 pertinent to educational rights 

protect and preserve the rights of the Minorities, who have been given the right to establish 

and administer  educational institutions of their choice. The article further says that the state 

also cannot discriminate against educational institutions established and managed by the 

minorities in matter of granting aids. To address the low participation of the Minorities in the 

national education system, the Ministry of HRD has taken several significant initiatives: the 

SSA, the KGBVs, the MDM Scheme, the JSS, the Sakshar Bharat Programme are some of 

the important measure taken by the government to educate the minority lot. 

 

The Problem 

The follower of Islam, the Muslim forms the largest minority group in India based on 

religion with 14.23% of total Indian population, (Census 2011.) Muslims have negligible 

influence on the process of development, lowest participation in workforce and the least 

educated group along with the Neo-Buddhists. Despite their large number in India, Muslim 

community on the whole being economically and educationally marginalized and it is a 

widely accepted fact. Net result is the fact that today Muslims are the least literate and least 

employed among all social groups in India, (Fahimuddin, 2004). Table 1 presents the grim 

picture more clearly- 

Table -1 Literacy rate, work participation and percentage share of population of minority 

religions in India 

Community % of population 

in 2001 

% of population 

in 2011 

% of literacy in 

2001 

Work Participation 

Rate in 2001 

Muslim 12.4 14.23 59.1 31.3 

Christians 2.3 2.30 80.3 39.7 

Sikhs 1.9 1.72 69.4 37.7 

Buddhists 0.8 0.70 72.7 40.6 

Jainism 0.4 0.37 94.1 32.9 

Source: Census Reports 2001 and 2011 

There have been discussions concerning the issues of Muslim education ever since the first 

Madrasa was established by the British in 1774. The relevance of this system of education 

has been a topic of hot discussion on various forums and stages by intellectuals and scholars 

inside and outside the country. Various researches by independent researchers, institutions 
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and Government itself had been conducted to study the origin, functioning and importance of 

Islamic Education System. The Madrasa System of Education or Islamic education has been 

squarely drawn into the reflexive questioning and public cultural debate so pertinent to 

modern plural societies. Madrasa Education System has been severely criticized by eminent 

educationists, scholars and leaders of state. Many of them have seriously discarded the 

relevancy of this old educational system by questioning on the curriculum which is reported 

“outdated”. Educational backwardness of Muslim community is attributed to their religious 

orthodoxy coupled with emphasis on theology and little effort to change traditional education 

system, (Fahimuddin, 2004). On the other hand there are person in favour of this education 

system, the Islamic Scholars defend it by forwarding their idea of education, yet 

backwardness among Indian Muslim has been directly linked to the Islamic System of 

Education, the Madrasa and its curriculum. The scope of this paper includes Minority 

education on whole and Muslim Education particularly. For the ease of study I have divided 

my paper into different sections which come with the different idea, notions and concept 

generated during going through various researches and studies on Madrasa Education. 

 

Historical background and Evolution of Madrasas 

 Education in Islam begins with Quran. Quran comes from qara’a means ‘to read’. 

The first formal classes were opened by about 630 A.D. In elementary schools learning and 

reciting of Quran was principal course of instruction, along with writing and simple 

computation. Rudimentary knowledge of Islam was given to the followers to fulfill their 

religious duties, (Sufi, 1941; Qasmi, 2005; Siddiqui, 2005; Ashraf, 2005; Ahmed, 2006). The 

chief study of Islamic study was Mecca, Medina, Basra, Kufa, Yemen, Cairo, Nishapur and 

Baghdad. However, the first contact of Islam with India was through Sind (Multan) when 

Mohammad Bin Qasim marched his army and arrived in 711 A.D. After that Multan was 

ousted by Sultan Mahmud Ghazni by the end of 10
th
 C.E. Mohammad Gauri founded College 

at Ajmer in his reign 1206-1210 A.D. and then succeeded by Qutubuddin Aibak, (Ahmad, 

1990; Zaman 2001; Siddiqui, 2005; Qamruddin, 2005). With the change in political scenario 

in India first by Turks and later by Mughals, Madrasa System of Education flourished well in 

almost every inch and corner of the country under these rulers, (Hussain, 2005). 

           Researchers who had studied the Madrasa System of Education had also studied its 

origin and historical evolution but in present era how, when and where of Madrasa education 

is not so important because in 2015 it doesn’t matter too much where, why, how and by 
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whom this system of education evolved, what gains importance today is how this system of 

education can strive to become better if at all this education system wants to continue. 

Definitely question arises on the quality, credibility and usability of knowledge provided by 

them especially if they are supposed to cater to the educational need of such a large number 

of students. In this context revival in Madrasa system of Education by modern Turkey is 

worth mentioning under Mustafa Kamal Pasha who brought drastic changes in Madrasa 

Education and revived it with Modern Education to resist encroachment of European 

Colonial powers and transformed the education system as a whole, (Hefner and Zaman, 2011; 

Zia, 2011).  

 

The Curriculum or the Subject Matter of Study in Madrasa  

Curriculum is broadly defined as the totality of student’s experiences that occur in the 

educational process. It is specifically planned sequence of instructions in terms of the 

educators or schools instructional goals. The word Madrasa comes from the root ‘Dars’ 

which means ‘to study’, ‘to learn’, ‘to teach or educate’, so Madrasa basically means a place 

to study, it does not specifically mean religious study; but study of anything. The earliest of 

the curriculum followed were basically religiously driven with greater emphasis on 

Recitation of Quran, Hadith (Science of Tradition), Fiqh (Islamic law and 

Jurisprudence),Calligraphy, Tafseer (Commentary on Quran), Tasawwuf (Mysticism) and 

Logic. But changes occurred along with the passing time and according to the need of the 

society of the era and other subjects like Grammar, Poetry, Arithmetic, Algebra, Geometry, 

Geography and Astronomy were included in the curriculum, (Sufi, 1941; Ahmad 1990; 

Qasmi, 2005; Hussain, 2005). With the exception of brilliant scholars like Ibn Rushd, Ibn 

Sina, Al Farabi, Ibn Al-Haytham, Jim Al Khalili, Rhazes, Rumi, Jami, Sadi, Tirmidhi and 

Khusro produced by the Madrasas, Islamic society were illiterate.“The Madrasas implies a 

dichotomous model or a ‘great divide’ between highly educated scholars on one side and 

everyone on the other” says Hanna, 2007. All learning was referred as ‘Ibadah’ and no water 

tight compartmentalization was there between religious learning and temporal learning. 

Segregation of religious and temporal learning in education is greatly attributed to the 

western world as a product of historical conflict between Church and the leaders of 

Renaissance, (Ahmad, 1990). After subjugation of the societies by superior arms and 

organizations the Muslims were also compelled to adopt the diarchy in education: the 

traditional and secular, (Zia, 2011). 
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              Many of the scholars in favour of Madrasa Education are highly satisfied and glorify 

the curriculum during Mughal regime and blame the degradation of Madrasa education 

system to the Missionaries mounted, ruthless assault on Indian, particularly Muslims and 

after math of the revolt of 1857 after which the colonial powers introduced their own system 

of education with different languages and shut the door of the employment for Madrasa 

student while they destroyed and closed old Madrasas, (Ahmad, 1990 ; Qasmi, 2005; Malik, 

2005).  

Although a deterioration do occurred during British regime in India especially after 1857 and 

the Ulemas in Bihar participated well in Non-cooperation Movement and Khilafat Movement 

(Sajjad, 2005) but visionaries like Sir Syyed Ahmad Khan and Maulana Shibli Naumani etc. 

tried to re-establish the Madrasa education but divided into two sects. Sir Syyed propagated 

and introduced English language and literature and English knowledge to curriculum where 

as Naumani intacted Madrasa curriculum with Islamic knowledge only. Enlightened and 

influential Muslims joined Modern education but common, poverty driven masses under 

Ulama influence were doubtful of modern education and supported Islamic Education of 

Madrasa albeit low cost, charitably funded education provided by these Madrasas could also 

have been the driving factor. 

 

Problem with in Curriculum in Present Scenario 

Minister of State for Home reported on March 19, 2002 that there were 31,850 

Madrasas in the country and that 11,453 were in Border areas, (Alam, 2002). The Article 30 

of the Constitution provides the Right to the Minorities to establish and manage their own 

educational institute and so the Government does not have any direct control or can provide 

guideline on the matter of curriculum in these institutes. Personnel’s of all these Madrasas 

also do not have same opinion on the matter of curriculum; as a matter of fact they 

themselves have disagreement among them on different sects like Sunni and Shias, different 

schools of thoughts like Hanafi, Shafai, Maliki and Hanbali and among Sunnis the different 

Maslaks- Deobandi, Barelwi, Ahl-e-Hadith, Salafi, Wahabi and so on, (Engineer, 1985: 

Hussain, 2005). The major problem which generally come in the way of students studying in 

these Madrasas are the non uniformity with regard to subjects and books of emphasis, 

number of years for preparing students for various degree and non uniformity in curriculum 

because all the Madrasa personnel determine and follow its own pattern of curriculum, (Soni, 

2010; Haque, 2013). Another crisis of education in Muslim world is not infrastructure but 
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what is taught, who taught and how is taught is the major reason of concern, writes Fandy, 

2007. Apparently, as long as current ideology of traditional Ulemas remains unchallenged, 

students will not be able to think critically. Sterile pedagogy, much emphasis on 

memorization, extensive use of physical punishment along with rigidity of subject matter 

gradually worked on to stagnate the Madrasa education (Halstead, 2011) and therefore 

reviving these institutes at the earliest is the call ( Davidson, 2008). 

 Apart from the disagreement and non-uniformity in thoughts and curriculum inside various 

Madrasas, absence of definite Aims and Objectives regarding imparting the education is also 

not clear. There is a lack of co-ordination among various Madrasas and Maktabs. Most of the 

teachers still indulge in outdated traditional methods and technique of teaching and learning 

and unscientific approaches to some of the subjects. Lack of basic facilities like proper 

building, classroom and especially furniture, black board and other TLM and equipments in 

some of the Madrasas and isolation from modern developments in the area of natural sciences 

and social sciences and over emphasis on the traditional subjects, with a negative outlook 

towards modern subjects had proved to be bottle-neck in providing quality education to the 

students. Apart from it defective system of examination & evaluation and poor and 

inexperience in planning and administration, poor financial condition and management, lack 

of innovations, experimentation and researches are the major drawbacks in Madrasa 

Education System.  

 

Scope of Girls Education in Islam 

The first verse to appear in Quran is ‘Iqra’ which means ‘to read’ and the verse says 

“Read thou in the name of Allah! O fellow Men and Women for He’s the most Merciful”. 

Islam emphasizes equal importance on the education of Girls and Boys. During Prophet’s 

time his both wives Khadijah and Aisha were renowned businesswomen, Hadith scholar and 

Military leaders, though the education allowed was restricted to religious knowledge only. 

However historically women played an important role in the foundation of many Islamic 

educational institutions, such as Fatima al-Fihri's founding of the University of Al Karaouine 

in 859 CE. This continued through to the Ayyubid dynasty in the 12th and 13th centuries, 

(John and Shinde, 2012). In India during the Sultanate and Mughal period women of elite 

class were quite well educated like Raddiya Sultana, Bibi Hafiza Jamal, Gulbadan Begum, 

Salima Sultana, Nur-Jahan, Jana Begum, Mumtaz Mahal, Jahan Ara and so who became 

renowned scholar, writer and poet, girls of masses may have attended the primary Maktab but 
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no particular Madrasa exclusively for Girls during that period was in existence, (Akhtar, 

2005). General decay and deterioration in Muslim learning on disintegration of Muslim 

power in India had its setback on women’s education in Muslim home. After1857, situation 

for girl’s become worst, mere reading, writing and simple arithmetic were what girls could 

have. Mechanical readings of few chapters of Quran without interpretation were the major 

knowledge provided to girls, (Sufi, 1941; Aziz, 2005). Begums of Bhopal do catered for 

women’s education but it was rather spasmodic, neither wide nor deep. 

              This continued ignorance towards girl’s education, by the state, patriarchal attitudes, 

wide spread poverty and indifferences of Muslim leaders have all combined to make Muslim 

women the most uneducated section of the Indian society, (Sikand, 2010). According to 2001 

Census in India there were about 62.5 million Muslim women. Although The Right to 

Education at primary level is mandated by the Constitution, it is still dismay that more than 

50% of Indian Muslim women are illiterate. According to an ORG-Marg Muslim Women's 

Survey — commissioned by the Nehru Memorial Museum and Library, New Delhi —

conducted in 2000-2001 in 40 districts spanning 12 states, the enrolment percentage of 

Muslim girl children is a mere 40.66 per cent. As a consequence, the proportion of Muslim 

women in higher education is a mere 3.56 per cent, lower even than that of scheduled castes 

(4.25 per cent). On all-India basis, 66 per cent Muslim women are stated to be illiterate. The 

illiteracy is most widespread in Haryana while Kerala has least illiteracy among Muslim 

women closely followed by Tamil Nadu. Muslim women are found to be more literate than 

their Hindu counterparts in the states of Madhya Pradesh, Maharashtra, Andhra Pradesh, 

Karnataka and Tamil Nadu. Most of the northern states are in urgent need of vigorous and 

sustained literacy campaigns, (Nayar, 2011; John and Shinde, 2012). Discussing about the 

hurdles in women education Parveen (2010) revealed very important issues and problems like 

distance of school from girl’s place of habitation, parents fear, gender discrimination, 

conservative mind of parent, child labour in household activity, child marriage and co-

education, due to which parents are often reluctant to send their daughters to school and so 

they chose Madrasa education over government funded secular school. The situation in Girls’ 

Madrasa is too not very promising. In an attempt to study the ethos in Girls Madrasa Alam 

(2009) confronted various problem related to curriculum and discourse of study for girls, 

which often throw less emphasis on secular subject, major focus on to civilize girls to prepare 

them in their future role of a housewife and mother by imparting religious education and 

provide vocational training like embroidery, stitching, craft making etc. Girls are often 
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regarded as torch bearers of the society and the way to transmit its culture. Muslims too 

believe in education of girls but for special purpose as they perceive the girls in their future 

roles of mother and wives. Similar results regarding girl’s education in Madrasa were also 

reported by Kay, 1998 Qasmi, 2005; Akhtar, 2005; Jeffery, 2006; Sikand, 2010 and Vandana, 

2013. 

 

Community resistance to Government Schools and Reforms in Madrasas 

Scholars generally of religious ideological beliefs work as bastions for the believers. 

Muslim scholars; the Ulama from the past and present had variously influenced the common 

people on matter related to everyday. Fatwas from various Maulwis and Imams on the issues 

related to culture, language, clothes and modesty often make headlines. Apart from it Muslim 

scholars at different time had come up with their own judgmental remarks about present day 

deterioration in Culture and education. Sir Mohammad Iqbal, the great poet and scholar wrote 

in 1933 that “Modern secular education has not created any sound effect on the Moral life of 

Muslim young men”. Absence of moral contents in the western and socialist models- Divinity 

and Religion, do not occupy a place of serious study and this is the point where Muslim 

scholars tend to criticize the Modern Education. Ahmad, 1990 said “Islamic Education and 

Modern Education differ in their attitude towards life itself. The former regard this life not an 

end but a mean to the attainment of goals”. The writer further emphasize on education with 

religious background for the inculcation of moral values among the students. Maulana Shibli 

Naumani who was invited by the Nizam of Hyderabad to prepare curriculum for Osmania 

University, says in his report in 1909, “I reiterate that neither the Modern English Curriculum 

nor the old curriculum of our Madaris is capable of meeting our requirements. We need an 

ideal combination of the two to serve our needs”, (Ahmad, 1990). Another scholar 

Zuhuruddin, 1935 quotes “Absence of religious instructions makes the present system of 

education very defective”. However some of the Muslim scholars do accept that there is a 

conflict between traditions and modernity, education and culture, between religious teaching 

and modern teaching. Dualism in the West and its resultant skepticism, nature of knowledge 

and the definitions of aims and objectives of education produce conflicts in religious and 

secular education, hence psychological and moral crisis in Muslim youth, (Hussain and 

Ashraf, 1979). Muslims in India are also conscious about preserving and protecting their 

religious identities and beliefs, henceforth the demand for a blended education of religious 

and secular education is often argued by Muslim scholars. In this context Rizvi, 2006 says, 
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“there is a need to recognize the syllabi and curricula of Dini Madaris to combine their two 

fold task; to strengthen the Muslim religious identity by means of the administration and 

dissemination of religious knowledge on the one hand and to provide young Muslim with all 

the tools and capabilities necessary to face the needs of the contemporary secular Indian 

society on the other”. 

                      After the partition of the country Indian Muslims became the victim of self 

proclaimed prophecy by assuming that grave threat lies ahead to their faith and existence 

from Hinduism and so the intact Madrasa religious education come into the picture. This 

threat to their religious identity as perceived by the Ulama, their mindset of imaginary 

apprehension and threat perception by Indian Muslims let them prefer to enclave and exclude 

their community from mainstream education. Muslims were swayed by the propaganda of 

hard-line Ulamas of Danger to Islam and thought to protect the faith by advocating 

irrelevance of mainstream education, (Fahimuddin, 2004). As soon as subsequent attacks by 

Muslim militants came into picture the Government in centre during 2001-02 reported the 

total number of Madrasa running in the country and led vilified campaigns against the new 

madrasas being established in border areas, also some anti-muslim forces deliberately carried 

out propaganda to brand Indian Muslims as traditional and backward looking people to cite 

their Madrasas as centre of obsccurism and ignorance, (Alam, 2002). Another issue which 

has kept the Muslim suspicion of modern schools alive is the persistent effort, sometimes 

covert, sometime overt; to make the Hindu religious teaching and practice sneak into the 

curricula, (Zaman, 2001; Parvin, 2010; Sikand 2010).  

 

Madrasas own Effort to Modernize their Curricula 

Although the main purpose of Madrasa education is not to produce Doctors, 

Engineers or Professionals but Scholars to interpret Islam in relation to the demand of special 

time. The Madrasa equips a scholar not only for simple scholastic interpretation of the Holy 

Quran and the traditions of the Prophet of Islam but to cater to the changing needs of the 

Muslim society, Madrasas in India have been undergoing vigorous reforms in the recent 

decades to enable their graduates to keep pace with the fast changing world and meet the 

requirements of the community at all stages, (Fahimuddin, 2004; Qasmi 2005). The well-

known Islamic seminary Darul-uloom at Deobund introduced computer application in its 

curriculum in 1994. Darul-uloom Deobund teaches in the eight years of total duration of 

study modern disciplines like Modern Indian History, Islamic History, Civics, Geography, 
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General Sciences including some information on Zoology, Botany, principles for health care, 

some chapters of the Indian Constitution, principles of economics, philosophical theories, life 

history of modern philosophers and computer applications, in The Milli Gazette, quoted by 

Qasmi, 2005. Darul-uloom Nadwat-ul-ulema at Lucknow, has adopted English Language and 

Literature as one of the elementary subjects. In its total 16 years duration of study it lays 

emphasis on English Language and Literature at par with other Islamic disciplines. From the 

primary level, it teaches various modern disciplines, especially English, Hindi, Science, 

Indian History, and Economics almost up to the graduation level. Madrasatul-Ishah, 

Saraimeer Jamiatul-hidaya in Rajasthan, Jamia Mohammadia Mansura at Malegaon 

(Maharashtra), Jamia salafiah at Varanasi, Jamiatul-falah, Balaria Gunj etc are some of the 

other big Madrasas who had adopted modern curricula and courses in them, (Alam, 2002).  

         Apart from these big seminaries smaller Madrasas are the cause of concern as they are 

assuming the place of mainstream education among Muslims at primary and Middle level and 

often at remote and interior places of the country where they are the only available institutes 

for providing education in Muslim ghetto and that too run on community charity and 

therefore lacks basic infrastructure and facilities essential for quality education. These smaller 

Madrasas need to address by the scholar. 

  

Indian Madrasa Education and the Government Initiatives of Reforms  

The Minorities in India are often treated as vote bank and subsequent governments 

often propose lucrative offers and incentives to the Minorities to keep them in their favour. In 

this regard, the Government of India during 1994-95 proposed Madrasa Modernization 

Programme by providing funds to the Madrasa to introduce in them Modern Subjects so that 

the students in these Madrasas could be mainstreamed. However this scheme was not 

welcomed by the Madrasas and was a flop attempt by the Government. In 2002, the Indian 

Government once again focused on Madrasa but this time mainly for a link to terror, although 

no such allegations were proved right. Again in the year 2004 when UPA Government came 

into centre a committee chaired by Justice Rajinder Sachar for the first time studied the 

Muslim population in India and came up with some dark truths. The Sachar Report 2006, on 

Social, Economical and Educational Status of Muslim Community in India focused on the 

dilemma of Indian Muslim like - Identity related concern, Equity related concern and 

Security related concern. The report also point out that Muslim carry a double burden of 

being labeled as “anti-national” and as being “appeased” at the same time.  
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 Additionally, the popular misconception about Madrasas being a den of fundamentalism and 

a belief that students of these Madrasas have no access to the study of modern subjects has 

invited the attention of subsequent governments at the centre to try and mainstream them. A 

number of initiatives have been taken for this purpose and for promoting the teaching of 

modern subjects in them. With the growing militancy in Kashmir and elsewhere in the 

country and in the South Asian region as a whole, Madrasa system of education has come to 

the centre-stage of discussions, (Alam, 2002; Sikand, 2005). And this is the point from where 

the demand for Modernization of Madrasa on the Indian soil gets strengthened. 

 

The National Policy on Education commits itself to provide all possible means for the 

uplift of the educationally backward minorities. The children of the educationally backward 

Muslim minorities attend Maktabs, Madrassas and Darul-Ulooms with very little 

participation in the national mainstream education system. These institutions provide by and 

large, religious teaching. In order to provide them access to education in modern subjects, the 

Central Government has been implementing the Area Intensive and Madrasa Modernization 

Scheme. The scheme as implemented during the X Plan had two components, namely 

infrastructure support for educational institutions catering to educationally backward 

population and introduction of modern subjects in traditional institutions of Madrasas. 

                   The National Monitoring Committee for Minorities Education (NMCME) was 

constituted in 2004 to look into all aspects of education of minorities and suggested ways and 

means to improve the conditions for educational empowerment of minorities. An Expert 

Committee of the NMCME was constituted to give inputs for revising the programme of 

modernization of Madrasas and submitted its report. The Expert Committee has suggested 

that madrasas be provided a linkage with the National Institute of Open Schooling (NIOS) to 

provide for certification of academic levels, linkages with vocational education, improving 

the quality of education in modern subjects, introduced teacher training, enhancement of 

teacher salaries, strengthening of State Madrasa Boards for monitoring and raising awareness 

about education programmes for the Muslim community. The scheme for providing quality 

education in Madrasas has been recast after taking into account the inputs of the Expert 

Committee of NMCME. However this scheme is voluntary in nature. At the beginning the 

Madrasa Personnel were suspicious about this scheme and big seminaries like Darul-uloom 

Deoband had refused to this scheme, the good part is many smaller Madrasa in remote areas 

are coming up under this scheme. But again monitoring these Madrasas in terms of 
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Pedagogical practices is more than providing funds otherwise the essence with which this 

scheme has been started will lose its flavour. 

 

Further steps of improvement to be included in Madrasas 

According to Sachar Report about 4% of Muslim children attend a full-time Madrasa 

but various researches claim this number to be much higher than reported which is generally 

taken in absolute terms, as many researcher who have done the field research come up with 

different set of data. In this context Soni, 2010, quotes Saral Jhingrin, who says, “The 

feedback that I have got from my frequent talks with the Madrasa pass outs, now studying in 

JNU, or those who have roots in villages, puts the number of Madrasa going children much 

higher…Generally they estimate that at least in villages about 15 to 30 % Muslim children go 

first to Maktabs than to madrasas, if only for a few years.” The data clearly indicate that 

mostly in villages and small cities and towns especially small Madrasas associated with a 

mosque are indulge in imparting education to the Muslim community and therefore the 

concern for reforms are not those big seminaries like Darul- Uloom but these small village 

and city bound madrasas. Henceforth, the Governments initiative of Madrasa Modernization 

Programme should be well promoted and advertised in these areas so that the advantage of 

this scheme could reach the right hands. A research conducted by Kumar and Rout, 2012, 

claims that people are accepting the government initiative to modernize the Madrasas. Some 

Islamic Scholar who have rejected the Governments initiative of modernization also come 

forward with the idea of restructuring the Madrasa curriculum by proposing following ideas- 

The curriculum should be such that which recognize the existence of a community and 

therefore must include Psychology and Sociology. It must include one craft so that skill based 

education should be promoted. The education should be for employment, as major reasons 

foe Muslim backwardness has been directly linked to the poverty. Knowledge of Information 

Technology, should also find a place in the curriculum to make student more competent to 

handle this sources of information. Efforts should be done to change the authorization of 

Pedagogic attitudes so trained teachers should be recruited, (Zaman, 2001; Fahimuddin, 

2004; Qasmi, 2005; Qamruddin, 2005).  

 Religion plays an important role among the life of the followers and believers, across all 

religion of the world so it cannot be assumed that people will give up their faith in their 

religion and when education is directly linked with religion it generally becomes more 

difficult to direct the people to acquire secular social values. But its importance cannot be 
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denied for a pluralistic society like India where people of varied caste, status and religion 

live. However change is inevitable and Madrasas too are not averse to change and many 

leading Muslim scholars themselves recognized the urgent need of reform albeit in their own 

way. Therefore the question of reform need to be understood with sensitivity, as hard line 

proposals for change can be misunderstood as conspiracies to undermine their faith. 

Obviously the more suitable way is to create an atmosphere of trust and confidence and 

addressing the question of inter-communal relations with sympathy, more positively 

understanding the dogmas or tenets of the Islamic faith such that the Ulamas, the scholars 

willingly join the movement of change. As Sikand quotes, “ To expect madrassahs to reform 

and open up to the wider society in the face of increasing assaults by Hindu chauvinists 

forces is to ask for the impossible and can serve no purpose at all”. 
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