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ABSTRACT 
 The need for continued dialogue between academic institutions and the Information 

and Communications Technologies (ICT) industry in Zimbabwe cannot be overemphasized. 

The two major stakeholders in the tertiary institution-industry collaborative effort in 

moulding the human resource base in Zimbabwe need to maintain continued dialogue in 

order to harmonize their efforts in achieving their main objective: Producing a highly skilled, 

well-equipped and competitive human resource base. This study aimed at analysing the 

current communication scenario between universities and the ICT industry in Zimbabwe, 

thereby identifying the strengths and weaknesses thereof and then making recommendations 

on how the weaknesses may be improved while optimising the strengths. The study revealed 

that, if put to good use, the continued dialogue between the two major stakeholders could 

benefit a lot and, more importantly, this would result in the production of versatile graduates 

who are both theoretically and practically well equipped. 
 

KEYWORDS: Information and Communications Technologies, Work Related Learning,                      
      Tertiary Institutions, ICT Industry, Continued Dialogue. 
 
INTRODUCTION  
 The Information and Communications Technologies (ICT) industry is very dynamic 

as seen by the technological developments which characterize this sector. This often results in 

unprecedented pressure on graduates leaving academic institutions as there is often a 

mismatch between the skills requirements of the ICT industry and those imparted to them at 

academic institutions they are coming from (Ayofe and Ajetola., 2009). According to Ayofe 

et al. (2009) the Nigerian industries are rapidly growing in terms of the advancement of 

science and technology, and an unprecedented demand for better graduates has been created. 

However, industry often criticizes that existing university curricula fall short to tackle the 

practical issues in the industry. For instance, the industry expects the universities to train their 
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future employees with the latest technology. Academia is at the centre of developing trends. 

In the rapidly changing field of Information Systems, educational programs must be 

continually re-evaluated and revised (Noll, 2002). Universities should provide a conducive 

learning environment and industry oriented curriculum that the business community 

perceives as meeting their IT requirements. Curricula are expected to be developed with the 

objective of producing skilled and employable graduates. Ching et al (2000) cited in Ayofe 

and Ajetola (2009) state that employability rests in the knowledge and skills imparted upon 

them through their education. 

  However, the gap that exists between what is taught at school and the skills required 

to perform on a job is so wide that a high percentage of young graduates are said to be 

unemployable for lack of needed skills that would make them profitable for any employer. 

This state of affairs has existed in the world especially in Africa for so long that there is 

urgent need for serious actions to stem the tide and correct the malaise that is robbing the 

nation of progress in many fields of endeavour (Ayofe and Ajetola, 2009). 

Work related learning (previously known as industrial attachment or on-the-job training) is 

increasingly becoming an integral part of tertiary education aimed at providing up to a year of 

practical exposure in industry before one completes his/her program of study. The whole idea 

is to enable the student to put the theory he/she would have learnt thus far into practice as 

well as get a feel of industry expectations so that they would have blended theory and 

practice upon graduation. The student is also expected to have a starting point and a clear 

career path on completing their program of study. Tertiary institutions and industry are, 

therefore, supposed to play their part in moulding enterprising and highly competent 

graduates who would live up to industry expectations and requirements. For this to be 

possible, they are supposed to complement each other so as to make a combined effort to 

achieve their common goal: producing a highly skilled, well-equipped and competitive 

human resource base. The main aim of this study was to examine and analyse the current 

communication scenario between tertiary institutions and industry with the view of 

establishing the strengths and weaknesses thereof and give appropriate recommendations for 

both parties to optimise their benefits from this relationship.  

 According to Gumbo (2006) many universities in the region and the world over, have 

adopted the concept of Work Related Learning (WRL), otherwise referred to as work 

integrated learning (WIL) as a philosophy and methodology. Work related learning is defined 

as any planned activity that uses the context of work to develop knowledge, skills and 

understanding useful in work including learning through experience of work, learning about 
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work, working practices, and learning the skills for work (Hertfordshire School Advisory 

Services cited in Gumbo, 2006). There is need for feedback on student performance for this 

component to be useful. 

METHODS  

 According to Nachmias (1981) “Research instrument is a logical model that guides 

the researcher in the process of collecting, analysing and interpreting data”. In an effort to 

obtain facts and sentiments on the topic the questionnaires, interviews and document reviews 

were used. The research was qualitative in nature. Questionnaires were distributed to students 

in the work related learning phase and those who had just returned for their final year as well 

as lecturers in the ICT departments. A descriptive survey method was used since it was 

suitable for describing opinions, attitudes and feelings and basically inquired into the status 

quo (Ary, 1985). Industry Work Related Learning supervisors and ICT managers were also 

interviewed during work related learning supervision and assessment visits. There was also a 

document review of the students’ work related learning reports which are submitted at the 

end of the work related learning placement period. 

RESULTS  

 The information gathered from the students through questionnaires showed that the 

current communication scenario was limited to the time of assessment visits only and the 

students felt more communication channels need to be opened up. The results also showed 

that the students sometimes only got one visit during the duration of their placement.  They 

also felt that they did not get enough time with the visiting lecturers to discuss their problems. 

However, the information gathered from the lecturers indicated that sometimes students did 

not submit their placement details on time thereby causing delays in assessment visits to such 

students and some of them end up being visited only once. It was also revealed that some of 

those who submitted their details on time did not provide adequate contact details making it 

difficult for the visiting lecturers to locate the students’ placement organisations. The industry 

supervisors, on the other hand, felt that while follow-ups were made on students on work 

related learning placement, little was being done to address the issues raised during 

assessment visits. Some of the supervisors complained that the problems they would have 

highlighted still surfaced from group to group when they hoped that the issues they raised 

would be resolved and should not recur with students engaged later. Others highlighted the 

need for tertiary institutions to come up with clearly laid down work related learning 

objectives which would then be used to guide the industry supervisors and students during the 

work related learning phase. They also suggested that a forum be set up so that occasionally 
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industry would be invited to give public lectures and workshops to keep the tertiary 

institutions updated on industry developments and changing requirements. 

 

DISCUSSION 
 An analysis of the results of the study showed that there is need to establish more 

communication channels as well as increase the frequency of industry visits and 

communication instances. All the parties to the work related learning arrangement need to 

play their part and show full commitment to the success of the common goal of producing 

well-equipped graduates. For the tertiary institutions to be able to make timeous and more 

frequent assessment visits they need timeous submission of adequate placement details from 

the students. They also need input from industry supervisors so that they live up to the 

industry expectations and changing requirements. Industry supervisors, on the other hand, 

need some form of feedback showing that the issues raised during assessment visits are being 

acted upon by the tertiary institutions. This continued dialogue would ensure that every 

stakeholder in the arrangement would get the most out of this arrangement.  

 

RECOMMENDATIONS  

The suggested recommendations are outlined as follows: 
 It is recommended that the students provide adequate placement details on time so 

that lecturers in ICT departments plan and come up with assessment schedules which 

do not disadvantage the student who should get a minimum of two visits during the 

placement period.  

 All students should be assigned an academic supervisor upon registration for level 

3.1. The academic supervisor would then act as the contact person for that particular 

student and all communication from the student and his/her ICT industry supervisor 

would be directed to the respective academic supervisor.  

 It is also recommended that the e-learning platform should also include provision for 

the creation of user accounts for the ICT industry supervisors so that they would be 

able to access the WRL guidelines and also communicate with the academic 

supervisor using the same platform. 

 Tertiary institutions should also open up more communication channels so that they 

maintain constant contact with industry supervisors in order to keep abreast of 

changing industry requirements.  
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 The lecturers should also consider the input they get from industry supervisors during 

assessment visits and other communication platforms as vital in managing change in 

their curriculum and also provide feedback showing that they take action on whatever 

issues are raised by industry supervisors. The provision of feedback would ensure 

continuous flow of meaningful contributions from industry supervisors who would 

surely be motivated by knowing that their input and contributions are receiving due 

consideration and are being acted upon.  

 It is also recommended that industry supervisors provide all the necessary support 

they have to offer so that they make meaningful contribution to the success of the 

work related learning phase.       

 It is also recommended that the WRL module include an on-line chat/live help facility 

for use on issues that would require urgent attention and resolution. This would help 

ensure instant feedback where it is required.  

  WRL debrief meetings must be introduced in the ICT departments in which issues 

raised during WRL assessment visits would be discussed, and appropriate action 

taken, after each round of assessment visits. The proceedings of these meetings would 

be minuted for future reference. 

 Introduce educational field trips/tours for the level 2s in which they would have an 

opportunity to visit different companies in the ICT industry before they are released 

for WRL placement. The students would actually benefit from these field trips as they 

have a chance to get an insight into what the industry has in store for them and have 

their questions answered which would eventually help them settle down when they 

finally go for WRL.  

 Conduct regular seminars on campus in which ICT industry captains would be invited 

to conduct seminars on relevant ICT topics. These seminars would keep the students 

and lecturers in the ICT departments well informed about developments in the ICT industry. 

 Organize regular Career Guidance workshops with ICT industry captains for the 

benefit of the students, especially the second and fourth year students as they would 

be informed of ICT industry’s needs and expectations. These can be done towards the 

end of each semester targeting those students about to go on WRL and those about to 

complete their degree programmes. This would help them when they eventually join 

industry for WRL or job placements. 
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 Introduce a WRL feedback document which would be completed by the ICT industry 

supervisor, preferably in duplicate, and handed over to the academic supervisor on the 

second/final assessment visit. The document would have an action column in which 

comments on what action was taken by the academic institution, and by whom, would 

be inserted. Once the academic institution has responded to the issues raised in the 

feedback document, a copy would be sent to the respective ICT industry supervisor 

for review and filing. The department would also keep a copy of the document after it 

has been auctioned, for future reference. 

 Introduce a post-WRL questionnaire to be completed by ICT industry supervisors and 

students on completion of their WRL aimed at evaluating the effectiveness of the 

communication channels available to them during the placement period. 

CONCLUSION  

The maintenance of continued dialogue between tertiary institutions and the ICT industry, 

complemented by the adoption of some or all the above recommendations, would go a long 

way in improving the communication between the two major stakeholders which would 

greatly improve the quality of the graduates produced by the tertiary institutions.  
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