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ABSTRACT 

The study was designed to investigate the impact of gender, locality and social 

class on self-efficacy among secondary school pupils.  The sample consisted of 480 

students (240 boys, 240 girls) belong to urban, rural localities and socially advantaged 

and disadvantaged groups.  The data were collected by administering the self-efficacy 

scale developed by Copeland and Nelson (2004). Means, SD’s and analysis of 

variance (ANOVA) were used to analyze the data.  Results revealed significant 

impact of social class on self-efficacy. 

INTRODUCTION 

Self-efficacy refers to the subjective judgements of one’s capabilities to 

organize and execute courses of action to attain designated goals (Bandura 1977, 

1997). It is a belief about what a person can do rather than personal judgements about 

one’s physical or personality attributes.  It is also context specific and varies across 

several dimensions, such as level, generality and strength. The level of self-efficacy 

refers to its dependence on the difficulty level of a particular task.  Generality of self-

efficacy beliefs refers to the transferability of one’s efficacy judgements across 

different tasks are activities.  Strength of self-efficacy judgements pertains to the 

certainty with which one can perform a specific task (Zimmerman, 1995). 

The construct of self-efficacy has a variety of distinctive characteristics.  These 

features are important because they provide a point of comparison with other 

constructs and have implications for low self-efficacy perceptions which should be 

measured.  Firstly the self-efficacy judgements focus on the perceived capabilities to 

perform an activity rather than on personality or psychological traits.  Secondly self-

efficacy percepts are distinctive because they are not only domain specific but are also 

context and task specific.  However, self-efficacy measures are also multi-

dimensional in nature in that they vary across specific tasks or activities within a 

particular domain (Bandura, 1997; Cleary & Zimmerman, 2004). A third feature of 

self-efficacy is its dependence on a mastery criterion of performance rather than on 
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normative or other criteria.  Self-efficacy belies are typically assessed prior to 

engaging in a particular task or activity. This antecedent property provides the 

temporal ordering necessary for assessing the role of efficacy percepts in causal 

structures.  As a result, self-efficacy has been conceptualized as a fore thought process 

within self-regulation models because of its pro-active impact on perform and self 

evaluative processes following performance (Zimmerman, 2000).  The available 

review literature shows that there is no study, which has attempted to investigate the 

impact of gender, locality and social class  on self-efficacy in Indian context.  

Therefore, to fill the gap in the existing knowledge in the area of self-efficacy an 

attempt is made in the present investigation to study the impact of gender, locality and 

social class among socially advantaged and disadvantaged secondary school pupils. 

OBJECTIVE 

The study was designed to investigate the impact of gender, locality and social 

class on self-efficacy among secondary school pupils. 

HYPOTHESES 
 Gender would significantly influence the self-efficacy of secondary school pupils. 

  Locality would significantly influence the self-efficacy of secondary school pupils. 

 Social class would significantly influence the self-efficacy of secondary school 

pupils. 

SAMPLE 

The sample consisted of 480 secondary school students (240 boys and 240 

girls) belongs to urban and rural locality, social advantaged and disadvantaged groups 

of Costal Andhra and Telangana districts of Andhra Pradesh  in the age groups of 14-

16 years 480, 10th class students were randomly selected from 40 schools and the 

distribution of the sample is presented in Table-1 

TOOL 

 The self-efficacy scale developed by Copeland and Nelson (2004) was used 

for the present investigation and its  a sub scale of Child and Adolescent well-ness 

Scale (CAWS).  The scale consists of 16 items; each statement has four options i.e., 

strongly disagree, disagree, agree and strongly agree.  A response of ‘strongly agree’ 

is given a score of 4, a score of 3 is given to a response of ‘agree’, a score of 2 is 

given to a response of ‘disagree’, and a response of ‘strongly disagree’ is given a 
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score of 1 for positive statements.  Whereas 4,3,2 and 1 scores are given for ‘strongly 

disagree’, ‘disagree’, ‘agree’ and ‘strongly agree’ is the case of negative statements. 

The minimum and maximum possible scores are 16-64 respectively.  Low score on 

the scale indicates low self-efficacy and high score indicates high self-efficacy.  The 

reliability of the instrument was established by test-retest method and it is 0.82. 

Table-1: Distribution of Sample 

Group Boys Girls Total 

Urban Rural Urban Rural 

Social 

advantaged 

60 60 60 60 240 

Socially 

disadvantaged 

60 60 60 60 240 

Total 120 120 120 120 480 

 

RESULTS AND DISCUSSION 

To test the hypotheses formulated, the obtained data were analysed and 

discussed by using appropriate statistical technique namely Mean, SD’s, ANOVA 

(Analysing of variance) and‘t’ test. 

First the data pertaining to self-efficacy of boys and girls students of urban and 

rural localities and socially advantaged and disadvantaged groups are analysed and 

the results are presented in Table-2  

  Table-2: The Mean’s and SD’s on self-efficacy scores 

Group Boys Girls 

Urban Rural Urban Rural 

Socially  

advantaged 

Mean 50.13 53.08 52.03 53.18 

SD 4019 6.58 5.63 6.15 

Socially 

disadvantaged 

Mean 49.68 50.72 51.10 49.83 

SD 5.29 6.67 6.35 7.69 

Means of the groups variable vise 

Boys=50.90                            Rural=51.70                 socially advantaged=52.10 

Girls=51.53                            Urban=50.73      socially disadvantaged=50.33 
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Results given in Table-2 show that socially advantaged rural girls have 

obtained the mean score of 53.18 indicating their high self-efficacy.  Socially 

disadvantaged urban boys have obtained the mean score of 49.68 indicating their low 

self-efficacy.  In terms of gender, girls (M=51.53) have high self efficacy than boys 

(M=50.90) and in the terms of locality rural students (M=51.70) have high self-

efficacy than urban students (M=50.73).  Socially advantaged students have high self-

efficacy (M=52.10) than socially dis-advantaged students (M=50.33). 

There are differences in the mean scores of self-efficacy.  In order to test 

whether gender, locality and social class have any significant impact on self-efficacy 

the data were further subjected to factorial analysis of variance and the results were 

presented in the table-3 

Table-3 Summary of ANOVA  for the scores on self-efficacy 

Source of 

variance 

Sum of 

squares 

df Mss F-value 

Locality (A) 112.13 1 112.13 2.85@ 

Gender (B) 48.13 1 48.13 1.22@ 

Social Class © 378.07 1 378.07 9.63** 

AB 126.07 1 126.07 3.21@ 

AC 140.83 1 140.83 3.58@ 

BC 16.13 1 16.13 0.41@ 

ABC 1.87 1 1.87 0.04@ 

With in 18529.33 472 39.25  

TOTAL 19352.59 479   

 

@ Not significant  

** Significant at 0.01 level 

  The first hypothesis predicted that gender would significantly in fluences the 

self-efficacy of secondary school pupils.  The obtained ‘F’ value of 1.22 is not 

statistically significant.  It indicates that there is no significant impact of gender on 

self-efficacy of secondary school pupils.  As the ‘F’ value is not significant the 

hypothesis-1 which states gender would significantly influence the self-efficacy of 

secondary school pupils is not accepted as unwarranted by the results. 
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The finding of Mc Kenzie (1999), Hampton and Mason (2003), Kumar and 

Lal (2006) support the present investigation who reported no significant impact of 

gender of self-efficacy.  It is evident from table-3 that the obtained ‘F’ value for 

locality is 2.85 which is not significant implying that the locality of the students has 

no significant impact on self-efficacy.  As the ‘F’ value is not significant the second 

hypothesis which states locality would significantly influence the self-efficacy of 

secondary school pupils is not accepted as unwarranted by the results. 

In view of poor infrastructure and instructional facilities at home and also in 

schools childrens from rural localities may be expected to differ in self-efficacy from 

the subjects of urban areas Fasko and Fasko (1998) also proposed poor self-efficacy 

among rural pupils.  However the findings of the present study show tht rural or urban 

environment does not affect the self-efficacy of the subjects.  The probable reason 

might be that now a day’s parents of urban and rural localities are giving equal 

importance for their  children’s growth and development i.e., education, goals, beliefs, 

etc.  Moreover the teachers of urban and rural areas concentrating more on developing 

self-confidence, belies and goals of students equally.  These are some of the reasons 

why there is no significant impact of locality on self-efficacy when  we examine the 

scores of self-efficacy of locality the self-efficacy of the students of rural areas is 

slightly higher than (M=51.70) the students of urban localities (M=50.73), and the 

difference is minimum. 

The third hypothesis predicted that social class would significantly influence 

the self-efficacy of secondary school pupils.  It is evident from table-3 that the ‘F’ 

value for social class 9.63 clearly shows the impact of social class on self-efficacy.  

As the ‘F’ value is significant, the hypothesis-3 which states social class would 

significantly influence the self-efficacy of secondary school pupils is accepted. 

Parental education, home environment, poverty, exposure and awareness, 

parent child relationships are some of the factors that are related to self-efficacy. In 

Indian context in most of the socially advantaged families it can be observed 

stimulating home environment, educated parents, positive parent child relationship, 

more exposure to their children.  That is reason why students belong to socially 

advantaged group have high self efficacy than the students of socially disadvantaged 

group.  Yamuchi and Greene (1997) also found that socially advantaged students have 

high self-efficacy than socially disadvantaged students.  The results obtained in the 

present investigation suggested that the acceptance of third hypothesis which states 
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that social class would significantly influence the self-efficacy of secondary school 

pupils. 

Since some of the ‘F’ values are found significant the data (means) were 

further subjected to‘t’ test and results are presented in the table-4 

Table-4:‘t’ values among eight groups on self-efficacy 

 G1 G2 G3 G4 G5 G6 G7 G8 

G1 - 2.78** 1.97* 3.00** 0.48@ 0.55@ 0.93@ 0.25@ 

G2  - 0.94@ 0.09@ 3.12** 1.96@ 1.68@ 2.49* 

G3   - 1.07@ 2.36* 1.17@ 0.85@ 1.79@ 

G4    - 3.34** 2.11* 1.82@ 2.63** 

G5     - 0.94@ 1.33@ 0.12@ 

G6      - 0.32@ 0.67@ 

G7       - 0.98@ 

G8        - 

@=Not significant,               *= Significant at 0.05,          ** =Significant at 0.01 level. 

 G1 =socially advantaged rural boys             G5=social disadvantaged rural boys 

 G2= socially advantaged urban boys           G6=socially disadvantaged urban boys 

 G3=socially advantaged rural girls               G7=socially disadvantaged rural girls 

 G4=socially advantage urban girls               G8=socially disadvantaged urban girls 

   Among the eight groups, significant differences were found between the 

groups G1-G2, G1-G3, G1=G4, G2-G5, G2-G8, G3-G5, G4-G5, G4-G6, G4-G8 and 

it can be observed from the table-3 that the self-efficacy of G3 (social advantaged 

rural girls) is the highest and G6 (socially disadvantaged urban boys) is the lowest 

followed by other groups. 

 

CONCLUSIONS 

1. Gender and locality have no significant impact of on self-efficacy of 
secondary school pupils. 

2.  Social class has significant impact on self-efficacy of secondary school 
pupils. 
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IMPLICATIONS 
One of the interesting finding of the present investigation is the impact of social class 

on self-efficacy.  The socially advantage students have high self-efficacy than the socially 

disadvantaged students.  There appears to be an urgent need for psychologist, counselors and 

educationalist, teachers, parents to enhance the self-efficacy of socially disadvantaged 

students by following the given below guidelines: 

1) Engaging effective modeling practices and selecting appropriate peer models. 

2) Helping young people learn to read their feelings 

3) Fostering optimism, positive outlook, competence and confidence among the socially 

disadvantaged pupils. 
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