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PERSPECTIVES IN RAMAYANA EDUCATION 
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*Dept. of Philosophy, S.V. University, Andhra Pradesh, India 
**Post Doctoral Fellow, Dept. of Political Science, S.V. University, Andhra Pradesh, India 

 

Ramayana presents us two modes of education. One is the education of the 

elite and another is the education of the masses. The education of the elite was a 

highly specialized process. It involved the study of the elite as a highly specialized 

process. It involved the study of the Veda, its recital in the prescribed way 

accompanied by other auxiliary subjects of study like grammar, logic, as also other 

technical studies relating to different avocations going to be pursued by the pupil aft 

the  pupilary stage. This included what has in recent times come to be called Liberal 

and Vocational Education in reciprocal support of each other. Apart from the subjects 

of study, it is important to emphasize the specific nature of the educational 

programme of the elite (Sreshtha or Sishta). The main educational institute was the 

Ashram, the characteristics of which were that the pupils lived with the teacher under 

the same roof, participating in all life activities centered on life in a hermitage, which 

was a place of relative seclusion from the community at large. It no doubt include 

attending to all duties of the household, like drawing water, cutting fuel, laying out a 

garden, tending cows, cleansing the utensil, growing food and multifarious other 

activities associated with the routing of living, the daily round and the common task. 

Education did not consist in merely reading and writing and assimilating the lore 

contained in books and treatises. It was not merely book-centered. It was equally 

work-centered. It was a process of initiating the pupil into all those activities which 

led one to fulfil the ordinary need of life of the individual and the community. The 

pupil’s life was against a natural background. The pupil was made to live closest to 

nature, away from the crowded life of men and women in cities and towns. No 

wonder that Rabindranath Tagore called these centres of learning in sylvan 

surroundings ‘Forest Universities of India’. Universities in this context were not 

matters of brick and mortar, Libraries and Laboratories but of great teachers who were 

masters of their chosen subjects along with their competence to impart a general 

education and culture pertaining to a Ramayana tradition. Attempts have been made 

in recent times to recapture this spirit in special educational institutions such as the 
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ones started by Rabindranath Tagore in Santiniketan and Mahatma Gandhi in his 

Ashrams both in South Africa and India. The aims of this education were the same as 

have been acknowledged by modern philosophers of education. The educational 

system aimed at natural development, social efficiency and mental enrichment pari 

passu with one another. These were the values that were cherished and communicated 

from teacher to pupil. The process of communication has been described most 

appropriately as enkindling-a light lit up by another light. The purport of all this 

system of education was to create an aristocracy of character and learning from which 

would come the required leadership of a community to be looked up to for guidance 

and example. These were values of a traditional society which sought to be 

propagated among the youth. So the society and culture governed by what is known 

as Varnashrama Dharma. Varna referred to the kind of social order in which every 

individual had his own specific role assigned to him by virtue of two factors, one 

being that of psychological aptitude (guna) and the other of acquired skill in a 

particular occupation (Karma). The notion of ‘Svadharma’ came to be developed in so 

far as it emphasized the concept of ‘My Station and its dutie’s. To mould an 

individual to fit himself into a specific role assigned to him became the object of 

education. The other concept was the concept of Ashram or the stages of individual 

life in which the first stage, that of Brahmacharya, laid the educational foundation of 

an individual’s future life. It roughly corresponded to a period of nearly twenty-five 

years after the commencement of individual life when the period would have to be 

devoted to the acquisition of all knowledge and skill that would eminently fit him to 

play the role of a good and useful citizen of the State. The stage of Brahmacharya 

again was a period of temporary segregation from the general community and was 

mode of life which was strictly disciplined and controlled, in such a way that one had 

to exercise control over his own individual habits of life like diet, clothing, the kind of 

things he could enjoy and the kind of things he had to carefully eschew. It involved a 

dietetic regimen and a mode of relaxation which had to be governed by principle of 

moderation (Yuktahara Vihara). The students were required to eschew highly spiced 

food which consisted of stimulants and intoxicants. Simplicity in dress and decoration 

was also enjoined as a necessary quality to be fostered, scorning delights and living 

laborious days was the keynote of the life of Brahmacharya. This did not preclude one 

from embarking on the pursuit of the delights of life when one stepped on to the 

threshold of the householder’s life.  The pupils were forbidden from indulging in long 
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hours of sleep or in keeping awake for too long a time. He had to rise early before 

dawn, attend to his prayers and ablutions (Snana & Sandhya) before he did any other 

work. Certain forms of entertainments were also taboo for him, particularly singing of 

lascivious songs or hearing them sung, witnessing sexy pictures, dances and the like. 

It was a life of rigorous self-discipline which was considered to be one of great values 

in building up one’s personality and character, the kind of personality and character 

that was thought to be necessary for good honourable living as a citizen marked by a 

moral discipline and refinement in arts and letters. The emphasis on a rigorous ethical 

discipline even bordering on extreme Puritanism was a characteristic of the education 

of youth in that Ramayana form of educational enterprise. The rules and the 

regulations imparted by our Dharma Shatras regarding the life of a Brahmachari 

borders on an ascetic code of life. He had to strictly follow the vows of Satya, 

Ahimsa, Asteya, Brahmarcharya and Aparigraha. It is a moot question whether this 

did not lead to a type of ‘cloistered virtue’ which would collapse at the first touch of 

reality and at the same time whether this has any contribution to make towards laying 

the foundations of strong pleasure-shunning, anti-hedonistic traits of character needed 

for the discharging of the harder tasks of life.  It was a question of giving a training 

the purpose of which was to wean the young from the Pleasure Principle and make 

them get more and more adjusted to the Reality principle to use the Freudian 

language, or Preya and Sreya, to use the language of the Upanishads6. So far as the 

education of the masses was concerned, no emphasis was laid on literacy.  Education 

was thought to be possible through audio-visual modes of communication. Mainly the 

values which came to be communicated to them by means of itihasas and Puranas 

were the values of Jnana, Bhakti and Vairagya.  The educationa of the masses of the 

people, of such sections of them devoted to the pursuit of several arts and crafts of 

life, were left to be imparted to pupils by master craftsmen in the process of 

apprenticeship.  But so far as the general values of life were concerned, the 

Varnasrama ideal was being continuously placed before them in addition to teaching 

them that knowledge which led to liberation that devotion to god by which, their 

exhorting them to learn to practice a spirit of detachment or renunciation in so far as it 

lay in their power.  Examples of great Jnanis, Bhaktas and Viraktas were continuously 

being presented to them by all the available means of adult education, like the recital 

of the Puranas, the performance of the Hari Kathas, by Bhajans and Kirtans and by 

philosophical and religious discourses delivered by knowledgeable persons.   So then, 
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the education of the masses became partitioned first into the mode of education which 

would enable them to earn their livelihood  by the following of an art or a craft which 

came to them by way of heredity or by deliberate choice directed by parents and 

others.  Then there was the modus operandi of general education which had nothing to 

do with education for the specific jobs to be done but had everything to do with the 

shaping or moulding of the general outlook on life which gave them a philosophy of 

life to live by.  This necessarily included the value-scheme of the four values of life 

viz. Dharma, artha, kama and moksha, the ethical, the economic, the erotic and the 

spiritual of which the first three values were looked upon as instrumental and the last 

one as intrinsic. Might or bala, devoid of personal desire (Kama) and partisanship 

(raga) was an approved value of life (Kama raga vivargitam).  Similarly love life or 

kama or desires which did not go contrary to prevailing moral standards 

(dharmaviruddho bhutesu kamosmi) were approved.  Power with goodness to which it 

was harnessed was looked upon as a value to be cherished. Satyam, Sivam and 

Sundaram- the true, the good and the beautiful were looked upon as ultimate values or 

axological criteria, the values in the traditioinal educational system in Ramayana have 

their challenges to the modern world and the modern world has its own challenges to 

hurl at it.  The traditional trend was intended to stem the tide towards a sensate culture 

in which the predominant values would be only artha and kama at the expense of 

Dharma and  Moksha. 

IMPLICATION FOR THE PRESENT: 

 The ideal of education of the elite is suspected in the eyes of the modern 

educationists who are confronted by the great need that has arisen for mass education 

in a modern democracy. The distinction of the classes and the masses was the 

offshoot of the elite education. It is anathema to the modern world. But the problem of 

leadership, a leadership of character and learning the notion of a brain trust, expertises 

etc. are the results of a specialized system of education. These do not seem to be out 

of date and need to be reckoned with. Another challenge that ensues from the 

Ramayana ideal of Brahmacharya is whether the kind of temporary segregation from 

the general community is a necessary element in the development of certain traits of 

character useful to a civilized and cultural life. Is this ideal of Brahmacharya out of 

tune with the modern ideologies of education in so far as they foster a kind of a hot 
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house cultivation of human personality? Or do we have to pay a very heavy price for 

the neglect of the Brahmacharry ideal? These are the challenges to be faced and 

thrashed out before we come to any definite conclusions them. So for as education of 

the masses is concerned, one of the challenges we have to face i.e. whether the values 

of Jnana, Bhakti and Vairagya, Spiritual Knowlage, devotion to God, spirit of 

detachment, which constituted the staple of value education has tended to weaken 

them in facing the battle of life or whether it has lent to the large masses of the people 

in India a resilience which has proved to be of great survival-value in the present day 

world of new stresses and strains. This challenge also needs to be thrashed out fully in 

the interest of clarity of thinking so far as this problem is concerned. A point has to be 

stated in connection with some people looking upon the Ramayana system of 

education as having been authoritarian in character. This is far from being true. No 

doubt great emphasis was laid on obedience and discipline on the part of the pulpit 

(acharyadhina). A receptivity and openness of response to what was received was 

looked upon as a condition sine qua non for educational communication and 

assimilation. Receptivity is one thing but passivity is quite another. But this obedience 

and discipline did not in any way antagonize intellectual freedom, evidence of which 

has been found in the Ramayana treatises,. The student was given all the modicum of 

requisite knowledge necessary for coming to his own conclusions and reserve for 

himself the freedom to act in the manner he liked. Only he was led to thoroughly 

examine the pros and cons of the whole matter before he came to the conclusions to 

which he would be led. This is the reason as to why Vada or argumentation played 

such a large part in this educational system. Vada vade jayate tatve bodhah which 

meant that issues become clear only by argumentation became the kenote of this 

aspect of education. Sri Krishna who was teaching a philosophy of life to Arjuna 

ended with conceding to Arjuna his right to think and his freedom to act in the manner 

he thought fit.  He said to him “Vimansyetelasesena Yethecheshasi tatha Kuru”, 

“Having examined critically all that has been said without leaving a residue of doubt, 

you have the freedom to act as you like”. This view is anything but authoritarian in 

character.  Hence, it is again in an atmosphere of great intellectual freedom but of 

social conformity that we had emerging in India multifarious views, schools of 

thought and winds of doctrine which are fairly staggering in there bewildering variety. 

That education was of life, for life and through life seems to have constituted the core 

of the educational systems in ancient India and Gandhi made this principle the basis 
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of his scheme of Basic education.  Thus, he was in line with the ancient theory and 

practice of education in the India of yore so far as he looked upon literacy and 

education as only means for the formation of character and not for pursuit of 

knowledge for its own sake.  From this point of view, knowledge for knowledge sake 

became as meaningless as art for art’s sake.  To ancient educators, knowledge was for 

liberation or moksha and art was for the elevation of life and not merely for the 

purpose of entertainment.  These are ideas again which need to be closely enquired 

into in this context of values in the educational systems in ancient India To analyse 

and synthesise the values in the educational systems in ancient India, the period of 

Ramayana education may roughly be divided into four parts as follows and then be 

critically evaluated: 

1. The Vedic period (From Prehistoric times up to C.1000 B.C. 

2. The Upanishad-Sutra Period (C.1000 B.C. to C 200 B.C.) 

3. The age of the Dharmashastras (C.200 B.C. to 500 A.D.) 

4. The age of the Puranas and Nibandhas (C. 500 A.D. To C. 1200 A.D.) 

 Values in the Educational systems of modern India need to be revised in the 

light of the values in the educational  systems in Ramayana and their critical 

evaluation, because the educational systems in free India can best be developed on the 

sound foundation of the values of our own history, traditions, conventions and 

heritage.  We may take the best elements of the east and the west, both Ramayana and 

try to develop our own national values in modern Indian education.  Any blind 

imitation of a foreign scheme is bound to fail to flourish on the national soil if it does 

not take into consideration our own past history, traditions, conventions and heritage 

of values in life and education. A critical evaluation of the values in the educational 

systems in Ramayana will enable us to compare and contrast our own values in the 

educational systems in modern India. We may get an opportunity to revise, reorient 

and reconstruct our modern educational systems so as to inculcate the best elements 

of the values in the educational systems of Ramayana. An educational philosophy 

based on the values of ancient Indian Education, which have stood the test of time and 

circumstances, needs to be reoriented to suit our present conditions.  Only an 

educational philosophy based on the sound foundations of the values of our own 

history, traditions, conventions and heritage can best flourish on the native soil.  Any 
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foreign plant howsoever useful for its native soil, may not flourish fully and have a 

natural growth in India. So our main objective should be to harmonize, synthesize and 

integrate the best elements of the Ramayana and the modern systems of education in 

India, and to try to develop a harmonious, homogeneous and integrated system of 

education for free India.  Let us try to approach the subject without any pride or 

prejudice.  Our objective is to arrive at the right type of conclusion by investigating 

the problem from all possible points of view, in the best interest of the rising 

generation which is the only hope of modern India 

Then we shall try to have a critical evaluation of the subject under discussion 

viz.  “Values in the educational systems in Ramayana their critical appraisal” and we 

shall try to harmonize, synthesize and evaluate the best point of Ramayana education 

into a united and integrated whole.  Thus, in conclusion, we shall try to see if some 

points from the educational systems in Ramayana can be incorporated in to our 

modern system of education with some advantage.  We may also try to see if some 

drastic changes are needed in our outlook towards modern values in life and 

education.  Modern education in India does need to inculcate new values of life and 

education.  Our effort will be to see if a natural growth and evolution of the 

Ramayana values can be helpful to us in trying to solve our present problems of 

education. India is greatly thankful to the West for some of the modern currents of 

educational thought.  We need to harmonize and synthesize them with our own 

traditional and conventional values which have stood the test of time and 

circumstances.  Mere blind following will not lead us anywhere.  What is needed is a 

happy integration of the East and the West, both ancient and modern. 

THE AIMS OF EDUCATION IN RAMAYANA 

 Though we have subdivided the period of Ramayana Education into four parts, 

we may take it as a whole for our practical purposes, as it may  not be possible for us 

to go into details of each and every period during the limited time and space at our 

disposal at present. Some of the main aims of education in Ramayana may be 

summarized as follows: 
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1. Formation of strong character. 

2. Infusion of piety in the pupils. 

3. Rising of national character to a high level. 

4. Development of an integrated personality of the individual 

5. Preservation and spread of national culture and civilization through 
literature. 

6. Development of civic responsibility and social efficiency and happiness. 

7. High standard of culture and self-imposed discipline of a strict order. 

8. Intellectual freedom of thought and belief in education. 

9. Stern regard for one’s own duty. 

10. Plain living and high thinking in a natural atmosphere an ashrama life. 

Though there was a great hold of religious atmosphere, secular subjects were 

also studied.  Creative intelligence is the special feature of the earlier part of the 

Ramayana period, while reception, assimilation and imitation had become special 

features of the later part of the period.  Education of the masses and the use of 

vernaculars was the special feature of the Buddhists and Jain period in Ramayana.  

More importance was given to the depth of the study rather than to its breadth in the 

field of education. In short-the aim of life was the aim of education.  Self-realisation 

was the ultimate aim of life and happy contented life was the immediate goal. Dharma 

or one’s own duty controlled individual life.  Religious attitude controlled natural 

instincts.  Natural instincts were controlled and not uprooted by self-discipline.  Self-

realisation was the goal for the selected few; but formation of strong moral character 

was the general aim for all concerned.  Economic efficiency could not be the ultimate 

aim in Ramayana though arts and crafts were taught in certain places, Individual 

needs were few and they were easily available and hence making money was not the 

chief aim of education in ancient India.  Higher education was reserved for the gifted 

few and the masses in general were contented with the basic needs in 

education8.There are some fundamental aspects of human life.  Education is one of 

them.  Education may be understood in a wider and narrower sense.  In a wider sense, 

it is process that goes on throughout life, and that is promoted by almost every 
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experience in life.  It may even be said to be the chief end of life.  Here, I would like 

to quote a very famous proverb. From cradle to crust, man ever learns. 

 According to Shastri Pandurang v. Athavale, “Education which does not 

develop the inner qualities is no education at all.  ‘Education’ means ‘to draw out’.  

Education is that which draws out the divine qualities – talent in every man.” 

Brahmanas, Kastriyas and Vaisayas, all received at least the rudiments of academic 

and religious education which must have resulted in a high percentage of literacy 

among the people.  Education was the privilege not only of the highest (the 

Brahmanas), but of all the dvi-jas, which is clearly brought out by the fact that, down 

the ages to 600 B.C., the upanayana ritual (which marked the commencement of the 

child’s education) was obligatory for every Aryan of either sex.  The educational 

system of Valmiki’s times comes out very triumphant as it produced illustrious 

characters like Rama, Sita, Bharata, Atri etc.  Among these, Rama, the hero of this 

epic, stands above every one else, for in him is embodied, “a harmonious 

development and combination of the excellencies of body, mind and character”.  The 

presence of an efficient educational system in this period is further revealed by the 

wide range of literature with which the Ramayana displays its familiarity and by the 

devoted pursuit of various fine arts by the people of these times.  Moreover, there is 

evidence to show that the people zealously cultivated useful arts like carpentry, 

spinning, weaving, tailoring etc. and also fine arts like music, dance, drama, painting, 

architecture and poetry.  It may be noted Valmiki calls fine arts by the name 

‘Vaiharika Silpa’. The doctrine of Karma and rebirth, which were universally 

believed in, further strengthened the supposed efficacy of the theory of nature in 

education.  According to these doctrines, the tendencies developed in previous lives, 

rather than the training in the present one, determine whether or not our intellectual 

will turn out good and our moral propensities strong.  Rama wondered how Kaikeyi, a 

princess of noble nature endowed with excellent qualities, could utter distressing 

words to him in Dasaratha’s presence, and came to the conclusion that it was daiva or 

destiny which exerted its power over her and led her astray.  The various Vanara 

heroes are said to have inherited the strength, skill and virtues of their powerful 

father’s although born of an inferior race of mothers.  Nala, the Vanara architect 

inherited his engineering skill from his father, Visvakarma.  Similarly, Hanuman 

inherited his fleetness and strength from Vayu, the wind-god9.   The nearest 
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equivalent of the word ‘Guru’ in English language is ‘teacher’ or ‘preceptor’.  

However, in Vedic understanding ‘Guru’ is more than just a teacher.  He is essentially 

an enlightened immensely learned, pious and inspiring person.  He does not just 

educate the students in various subjects but moulds their lives for a wholesome, 

elevated existence.  He engages himself tirelessly without expecting anything in 

return and takes care of his students like a loving father. The students get inspired to 

lead a life of character, remarkable self-esteem and self-confidence. The vedic 

philosophy places ‘Guru’ in an exalted position.  The preceptor was held in high 

reverence by the society as much as by his pupils.  Since very ancient times, a teacher 

has been regarded by his students in India with the highest respect.  The Ramayana 

also says that the father and the mother were responsible only for the physical being 

of a child but the acarya granted him wisdom (prajna) and was, therefore, higher than 

them.  King Dasaratha entrusted Rama and Lakshmana to the renowned sage, 

Visvamitra.  In Visvamitra’s company, the prince came into contact with 

environments and surroundings conducive to his free and healthy moral and mental 

development.  Placed in the hands of this eminent guru at an age when his attitude to 

persons and things was yet in the formative stage and when his mind was still flexible 

and impressionable, Rama was profoundly influenced by the sage.  The sage, 

congnizant of the formative proclivities of Rama’s mind, tried to form and stabilize 

his habits by employing his benign and subtle influence.  He inculcated in Rama the 

habit of early rising and duly performing ablutions and worship of the gods. With 

what wonderful love and respect the students were taught in Tapovanas can be from 

the following Sloka, which tells how the sage Vishvamitra wakes up Rama early in 

the morning. There were several classes of teachers.  The Dharma-Sastras speak of 

different grades of teachers such as guru, upadhyaya, acarya and kulapati. Each of 

these is mentioned by Valmiki in the Ramayana. There was the guru who stood in 

loco parents to the disciplies and imparted to each the knowledge for which he or she 

was fit.  Then there were the acarya and the kulapati, the latter being in charge of 

number of pupils who flocked to him from far and near.  The srotriya was one in 

whom the baser passions had been subdued by generations of vedic study and 

contemplation.  The tapasas were those who practiced austerity and imparted teaching 

to the people that came to them.  These were forest-dwellers and their preachings 

have been preserved for posterity in Aranyakas.  The brahmavadins were the 

expounders of sacred texts.  The upadhyaya was a specialist who took fees and 
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imparted instruction only in his branch of learning.  The siksaka gave instruction in 

arts like music and dance.  Tumburu was the gana-siksaka (music teacher) of the 

Apsaras.  The parivrajaka was the follower of nivritti – marga, the path of 

renunciation.  He was an itinerant preacher who wandered from place to place 

teaching that peace and renunciation were the highest objections of existence.  

Sometimes the bhiksukas and bhiksinis also acted as teachers or preachers1 The 

political, social and economic institutions of the Rama Rajya were the result of the 

educational system of that time.  The education of the people was the back-bone, the 

very soul of Rama Rajya.  Educational institutions were well run and the asramas or 

hermitages were residential seats of learnings.  According to the asrama scheme, 

every Aryan was necessarily required to undergo the upanayana samskara and after 

that to pass the first period of his life as a brahmacari.  This ancient system of 

education was essentially residential in character, that is to say it required the pupil to 

reside with the teacher till the completion of his education.  This played a great part in 

moulding the character and outlook of the pupil and the people on the whole.  The 

Ramayana speaks of a network of asramas (hermitages) which were spread all over 

the country.  Many asramas, apart from carrying on various activities of religious and 

cultural importance, served as important centres of learning.  One notices in them the 

presence of sishya fetching water for his teachers, following him with his garments to 

a river bank or helping him in according reception to his guests.  But according to 

Ramashraya Sharma,  

“Unfortunately the epic does not introduce a single scene depicting a student 

(or students) receiving his (their) lessons from the teacher”. In the tapovanas, students 

cooked their own food, washed their own clothes, and had a regular, pure, simple yet 

nourishing diet.  There was enough physical activity such as collecting fuel from the 

forests, gathering food stuffs, cultivating lands etc.  Every student was required to 

lead a simple life. On the basis of a stray passage appearing in the kishkindha-kanda  

Prof.S.K. Das suggests that the session (or annual term) in the educational institutions 

began in the rainy or the winter season when the heat was less intense.  He is further 

of the opinion that the commencement of Vedic study took place on the full moon day 

either in the month of Ashadha, Sravana or Bhadra.  Another passage in the Sundara-

Kanda of the Dakshinatya recension indicates that the first day of the fortnight was 

considered the most objectionable one for studies. Besides physical and intellectual 
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education, there also existed important branches of useful and professional education.  

Moral education was by no means neglected.  Svadhyaya or daily recapitulation or 

revising of the acquired lessons, was highly efficacious in keeping alive the 

knowledge once gained.  Two important things were strongly impressed upon the 

minds of the students-celibacy and sharp intelligence.  At the Tapovana, the teacher 

(Guru) was the final authority and the students had unflinching faith in him. Rama is 

presented by Valmiki as an ideal man, possessor of all the virtues a man can possibly 

inherit or acquire.  The versatile training he received enabled him to pay a 

distinguished role in the various spheres of human activity.  A teacher was expected 

to regard his pupils with affection and kindliness.  Such an attitude on the part of the 

teacher was all the more necessary, for in majority of cases a student left his natural 

home at a tender age and came to live with the teacher as a member of the latter’s 

family. Viswamitra, he appreciated inquisitiveness in Rama and encouraged it by his 

replies.  He was so much pleased with him that he voluntarily imparted to him 

advanced training in several secret missiles of which, perhaps, he was the only 

repository in his times1 Our ancient educationists concentrated on that type of 

education for the woman which would enrich the life of the man who married her.  

Women played a great part in influencing society to live on the moral path.  They 

were well-versed in literature, and administration.  For Sita, Vasistha said, “Let Rama 

go to forest, Sita shall rule the kingdom”.  There were Sadyo-vadhus and there were 

brahma-vadinis: the education of the sadyo-vadhus comprised the study of important 

Vedic hymns necessary for usual prayers and sacrifices, as instanced by Kausalya, 

Tara and Sita, whereas brahmavadinis remained unmarried and dedicated themselves 

to vedic studies, sacrifices and penances, as instanced by the example of 

Svayamprabha, and Vedavati (in the Uttarakanda).  The epic shows that the asramas 

of those times had many well-educated female inmates, dedicated to the service of 

gods and engaged in theological studies.  Women of South-East India of the 

Ramayana period could sometimes be educated as highly as men in the same 

institution.  They could attain wide reputation for learning and influence in the outside 

world and be incharge of an asrama for years together through strenuous times.  They 

tried to secure a revival of its prosperity by, the support of princes from other regions.  

Sabari, who had in fact, dedicated her whole life to the service of her schools, seems 

to have desired “more to enlist the sympathy of Rama (by showing him the decadent 

condition of the asrama) and, thus, to ensure the continuity and revival of her beloved 
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old dwindling school under princely patronage than simply to have a view of his 

divine face as ordinarily supposed.  Greater part of Sita’s education was post-material, 

influenced partly by her husband and partly by the special environments of her long 

periods of exile from court.  She must have been taught to read and write; she was 

certainly literate, for later we find her in Lanka reading and recognizing the engraved 

autograph of her husband on the Ring sent her through Hanuman.  Like her mother-

in-law, Sita was in active touch with educational institutions at Ayodhya-a fact which 

alone can explain the intimate relationship of sakshi (lady-friend) existing between 

Sita could pride herself on being a pandita, a learned lady; though to Ravana, she was 

a pandita-manini (vainglorious lady) and a mudha (fool) besides, to reject his offer of 

becoming his consant.  Sita herself uses a language befitting a pandita12. 
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