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Abstract
This study aimed to determine the oral compensatory strategies most frequently used
between Mother Tongue- Based and English exposed Grade Four (4) students of Leyte
Normal University- Integrated Laboratory School. This is a quantitative-qualitative research,
which made use of descriptive statistics, T-test and Mann Whitney U-test to analyze the data.
Results indicate that from the nine oral compensatory strategies, the most frequently used by
Mother Tongue-Based exposed students was switching to mother tongue. On the other hand,
English exposed students’ most frequently used oral compensatory strategies was
circumlocution. The use of these strategies serves as scaffold to cope with the limitations in
oral communication, however, it is hoped that utilization of these oral compensatory
strategies be reduced and eventually let the students develop communicative competence and
proficiency in using the English language to authentic social and school environment. It is
therefore recommended that students be unceasingly exposed to oral language enrichment
activities and use the English language in real life contexts.
Keywords: Oral Compensatory Strategies, Mother Tongue-Based Exposed, English
Exposed, quantitative-qualitative descriptive study, Leyte, Philippines
Introduction
An old proverb said “Give a man a fish and he eats for a day. Teach him how to fish
and he eats for a lifetime.” Applied to the field of English Language Teaching, this might be
interpreted that in times when students encounter difficulty about language use then provide
them with answers, the immediate problem is somehow solved. However, if they are taught
the strategies to cope with the problems encountered then they are empowered to manage
their own learning.
It is an important goal of language teaching to develop communicative competence
among the learners. As noted by Griffiths and Parr (2001), over the years, many different
methods and approaches to the teaching and learning of language, each with its own basis,
have come and gone in and out of fashion. Both language and content area teachers face
problems regarding the use of English as the students’ medium of communication particularly
the students’ inability to express themselves orally. Most often, language learners are unable
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to retrieve a word, to use or comprehend an idiomatic expression, or to grasp a topic in an
authentic communicative situation; consequently, communication breaks down.
Considering the fact that students are exposed to many languages at home, it is a
challenge for the learners to express themselves proficiently using the English language. As
language educators, we need to be aware that students will always experience difficulties in
communicating meaning due to limitations in the mastery of the target language. Thus, there
will always be a need for using communication strategies for the primary understanding of
the term. Communication strategies play an integral role in language acquisition. It is
therefore understood that students must develop specific communication strategies that
enable them to compensate for their target language deficiencies, enhance interaction in the
target language, and eventually develop communicative competence.
During English classes, it has been observed that when students are asked to explain,
discuss, converse or ask questions, they frequently stop speaking because they hardly know
what to say. In the school context, the use of more than one language is required as language
of communication and instruction. However, many studies have already revealed that
teaching using the mother tongue in the early grades enhances children's ability to learn better
compared to the use of a second or foreign language (UNESCO, 2003). Multilingual children
have an enormous contribution to make to their societies, and to the international global
community. Many linguistic groups are becoming vocal about the need to ensure that the
youngest members of their communities should keep their linguistic heritage. Research has
shown that children’s first language is the optimal language for literacy and learning
throughout primary school (UNESCO, 2008). Learning English is different from learning the
mother tongue and represents something completely new and undoubtedly demanding
especially for young learners- they are suddenly exposed to learn words, which differ in their
spelling and pronunciation.
In Leyte Normal University- Integrated Laboratory School, students who are exposed
to either English or Mother Tongue at home display or show varied competence in English
when they reach in Grade Four. Most especially that these children were exposed to the
Mother Tongue- Based- Multilingual Education (MTB-MLE) since Kindergarten to Grade
Three level.
This study investigates the use of oral communication strategies by the multilingual
children specifically the Grade four students at LNU-ILS. It seeks to identify what is
common in the communication strategies of these students in authentic interactions. It is
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hoped that this study will encourage a more serious reflection on the oral proficiency of
multilingual children. At the same time, teachers, would better understand the students’ oral
communication strategy that will more effectively develop their communicative competence.
Theoretical- Conceptual Background
For most young learners, language learning represents something new and difficult to
cope with. Communicative competence is one of the target competencies of language
education and its realization will not be achieved without helping the learners overcome
certain challenges especially in terms of oral communication. Fortunately, the focus of the
second language teaching has moved from purely teaching grammar and vocabulary, to
providing skills for effective communication.
It is believed that learners can improve communicative proficiency by developing an
ability to use specific communication strategies that enable them to compensate for their
target language deficiency. Given that learners frequently face language difficulties during
their communication in English, they have no choice but to use strategies in order to
compensate for their linguistic shortcomings and achieve a particular communicative goal.
Other well-known figures in the field have consolidated and extended the theories of
communicative language teaching. Widdowson, for instance believes that by using a
communicative approach language can be develop incidentally, as a by-product of using it,
and that knowing will emerge from doing. On the other hand, Little wood stresses the need
to give learners extensive opportunities to use the target language for real communicative
purposes, and believes that the ability to communicate effectively is more important than
perfect mastery.
Statement of the Problem
This study aimed to find out the oral compensatory strategies utilized by the Grade 4
students in the English class at Leyte Normal University- Integrated Laboratory School.
Specifically, this aimed to determine the following:
1. What are the oral compensatory strategies commonly used by the students?
2. Is there a significant difference in the oral compensatory strategies between Mother TongueBased and English Exposed Students?

Significance of the Study
The results of this study would be beneficial in the field of language teaching in a way
that this could encourage a more serious reflection on the oral proficiency of multilingual
children. This study could give the English language teachers an insight on oral
compensatory strategies used by the students who have varied home language. In this way,
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the teachers could guide the learners in the selection of appropriate strategies that could
enhance students’ confidence, self-esteem and effectiveness in oral communication.

REVIEW OF RELATED LITERATURE AND STUDIES
This chapter consists of reports of researches related to the study which were
developed. It likewise presents some related findings which significantly influenced the oral
communication competence of the students.
Related Literature
This study focused much on finding out the compensatory strategies used by the
students who are exposed to Mother Tongue and English language and determine whether the
Grade Point Average in English, multiple intelligences and oral language proficiency had
some bearing in attaining proficiency and oral communication competence of the learners.
Most often than not, people prefer to use the language that they know by heart or in
the language that they are more comfortable with. As mentioned in an article on PA
Communication Plan Sections I and II, the students' preferred language for communication
was their first language. Likewise, as mentioned in the study of Del Villar (2007), which
presents the study conducted by the faculty and students of College of Mass Communication
in the University of the Philippines (2006) stated that training in the language resulted in
facility in its use. Those who most probably spoke the language in their homes and past
schools were the ones comfortable using English in the classroom.
Educators, for years, have questioned whether they should use mother tongue in
foreign language classrooms. Though, the role the mother tongue plays was not ignored by
the researchers, “the issue of whether language teachers should use the students’ first
language in their second/ foreign language classroom has always been a controversial one”
(Sharma, 2006). Sharma (2006) shares Nunan’s idea that “the practitioners who support the
strong version of communicative language teaching emphasize ‘learning to communicate
through interaction in the target language’. Willis (1981).
Oxford (1990) popularized the most comprehensive listing of strategies that language
learners employ. In Oxford’s taxonomy, there are two main types of language learning
strategies: the direct strategies and the indirect strategies. Among the direct strategies are
compensatory strategies that "enable learners to use the new language for either
comprehension or production despite limitations in knowledge" (Oxford, 1990, pp. 50).
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Revised Basic Education Curriculum (RBEC) 2001 stated that English is used as a
tool not only for effective communication but also for understanding scientific and technical
texts. Proficiency in English as a second language to Filipino learner plays a very vital role in
the learners' academic success. ( Englis, 2001).
According to Littlewood as cited by Abayan (2013), a primary motive for learning a
language is that it provides a means of communication. A person is therefore most likely to
be drawn towards learning a second language if he perceives a clear communicative need for
it. Richards and Rodgers on Magdua (2005) estimated that some sixty percent of today's
world population is multilingual.
Pajaron (2009) found out that learners perform better in speaking than in writting on
English language proficiency test. They found the test comfortable and free-flowing
communicative activity. They are not conscious of the structure when they answer simple or
challenging questions orally.
Gardner cited by Tamimi and Shuib (2009) considers attitude as components of
motivation in language learning. Gardner defines motivation as a combination of effort plus
desire to achieve goal of learning the language plus favorable attitudes toward learning the
language. Dagot as cited by Tiu-Ramos (2003) stated that attitude was one of the criteria that
conditions the learner's level of achievement. The assessment of how one feels toward a
subject is one factor that a language planner must look into. Ramos (2003) further cited Carey
saying that what we feel about people, things, events and concepts affects behavior.
According to Bailystook and Frohlick as cited by ramos (2003), the learners' attitude has its
greatest impact on acquisition, the unconscious assimilation of a second language situation.
Agravante's study in Del Villar (2007) revealed that spoken language at home
significantly influence speaking ability in school. If a child's predominant language at home
is English, he would naturally feel comfortable speaking it in school or elsewhere. In
addition, he also emphasized that children who come to school with a solid foundation in
their mother tongue develop stronger literacy abilities in the school language. When parents
and other caregivers (e.g. grandparents) are able to spend time with their children and tell
stories or discuss issues with them in a way that develops their mother tongue vocabulary and
concepts, children come to school well-prepared to learn the school language and succeed
educationally. Children's knowledge and skills transfer across languages from the mother
tongue they have learned in the home to the school language. From the point of view of
children's development of concepts and thinking skills, the two languages are interdependent.
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Transfer across languages can be two-way: when the mother tongue is promoted in school
(e.g. in a bilingual education program), the concepts, language, and literacy skills that
children are learning in the majority language can transfer to the home language. In short,
both languages nurture each other when the educational environment permits children access
to both languages.
According to Teachman as cited by Hanafi (2008), language used at home has some
bearing on the academic performance of students in school. Language use at home and the
one being used in school affects the oral performance of the child.
On the otherhand, Manson as cited by Abu and Fabunmi (2005) supported the
attribution of the success of an educational system to the teachers. He argued that the
teachers' quality is an important input in effective learning, since high quality output requires
input of high quality. They further cited Taiwo saying that teachers are very essential in any
educational system. They are the people who interpret the aims, goals and plans of education,
and ensure that the children are educated in the direction of those aims and goals.
RESEARCH METHODOLOGY
This chapter presents the research methodology, instruments used and the steps that
were undertaken before, during and after the data collection which helped to arrive at answers
to the research problems posed in this study.
Research Design
This study utilized the qualitative descriptive study which aims to find out the oral
compensatory strategies of Grade Four students exposed to mother tongue and English
respectively. The research technique which is observation is a social research technique that
involves the direct observation of phenomena in their natural setting. In this study, the
researcher observes the respondents' performance in the tasks and tallied every compensatory
strategy that a respondent employed.
Research Locale
This study was conducted at Leyte Normal University- Integrated Laboratory School
where the researcher is currently working. This institution caters a laboratory school from
Kindergarten to Grade ten (10) with one section for each level. This serves as the training
ground for the college students of the institution taking up Teacher Education.
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Research Respondents
This study involved forty- five (45) Grade Four students of the Leyte Normal
University- Integrated Laboratory School. In reference to the respondent's first language
students were exposed to mother tongue and uses English language as their home language
and is considered as their first language learned (L1).
Data Gathering Procedure
To gather the data needed in this study, letter was sent out to the school principal to
seek permission regarding the study.
The compensatory strategies used by the students were obtained through 10-days
formal lessons. To capture the transactions, a video camera was used. As the oral activities
were conducted, the researcher counted every compensatory strategy employed by each
participant. Through the recorded video, two qualified interraters also rated every
compensatory strategy that the respondents employed. The interraters are both Doctor of
Education major in English Language Teaching. Currently, they are professors in the
Language and Literature Department at Cebu Normal University. They have been teaching
language and communication for several years.
For purposes of verification, the videotapes were viewed several times. The frequency
of the compensatory strategies used in the tasks and in the video was carefully recounted and
compared. The compensatory strategies used by the respondents during the activities in the
lesson was clarified during the post conference. An informal interview was conducted to ask
a feedback on the activities and the compensatory strategies utilized in the lessons. The
interview was made informal to ease the respondents’ tension, and thereby draw their genuine
responses regarding their performance.
Statistical Treatment of Data
Descriptive statistics including frequency, percentage mean and ranking were used to
analyze the data. A nonparametric test for independent variables like Mann Whitney U-test
were employed in testing significant differences.
PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA
This chapter presents the results and gives analysis and interpretation of data
gathered. Each set of data was analyzed and interpreted to shed light on the problem under
investigation.
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Oral Compensatory Strategies used by the Grade Four Students
The figure below presents the raters’ tally on the frequency of compensatory
strategies used by the respondents during their classroom discussion.

Figure 3. A bar graph on Oral Compensatory Strategies Used by Grade Four (4) Students in
Classroom Oral Participation.
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The figure shows that circumlocution is the most commonly used strategies as per
observed by the raters; and approximation and appeal for help are the least strategies used in
the respondents’ attempt to repair communication breakdown. This could imply that in times
that students encounter communication problems, they may find it easiest in expressing their
idea by trying to describe or use a term synonymous to the word that he intends to say.
It was observed that the respondents of this study tend to use circumlocution at times
when they were asked questions that need immediate answer. For instance, when the teacher
asked them on their understanding about friendship, several responses that employed circum
locuting were noticed such as “A friend….

fights for you, respects you, inspires you,

encourages you, needs you, deserves you. This what I know about being friends.” In this case,
the student did not answer directly what friendship means, rather he described what a friend
is for him.
Another answer was given which says, “Without friendship our world will be sad….
And with friendship the world will be happy.” This time, the respondent described what
friendship means for him as what he sees it. Salone and Marshal (1997) encouraged the use
of circumlocution in class by conducting a study of two intermediate college French classes.
It revealed that respondents significantly improved their communication skills as they
became aware of this strategy and enhanced their ability to circumlocate as well.
There were more responses that used circumlocution as a way of avoiding
communication disruption such as: “This drink is so yummy.” The student used the term
yummy instead of delicious.); “My favorite drink is pineapple juice because it is full of
nutrients.” The student used the word full of nutrients instead of nutritious.
Similarly, in an early study by Poulisse and Schils (1989), the analysis of the
frequency of the compensatory strategies indicated that learners used more analytic strategies
such as circumlocution especially on activities that require direct response. A study on the
usage of communication strategies, particularly circumlocution was conducted by Gasparo
(1996) by advanced and intermediate levels of oral proficiency. He found out that advanced
speakers, more than Intermediate High speakers, rely on a range of L2-based strategies that
included, but was not limited to, circumlocution.
During the oral interview, the respondents were asked as to what do they do when
suddenly they cannot think of what to say in class. The following were some the responses:
“Sometimes I just describe the thing that I would like to say if I forgot its name”; “I change
the word that I want to say, I use simple words that I could remember”; “I will just say
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another word”. These responses substantiate the use of circumlocution during interaction.
According to Jourdain (2000), to compensate for gaps in lexical knowledge, it is an utmost
importance to have the ability to circumlocate successfully. In her study, it revealed that the
strategy of circumlocuting, including the use of synonym, analogies and description, was
found to be employed by both native and native-like speakers of the English language.
As shown in the graph, switching to mother tongue is another oral compensatory
strategy most frequently used by the students. The new K-12 program brought about the
introduction of Mother Tongue- Based Multilingual Education (MTB-MLE) which mandates
the using of L1 in teaching specifically in Kindergarten, Grades 1, 2 and 3. Considering that
the respondents were the pioneering batch upon the implementation of Mother TongueBased- Multilingual Education (MTB-MLE), it could be one reason behind the switching to
mother tongue of the students in an English class. Now that they are already in Grade 4, they
still have the tendency to use their mother tongue during class discussion regardless of the
subject matter. The respondents used their mother tongue at times that they did not know how
to express their idea in English. For instance, when the students were asked to answer the
questions related to what was discussed, the following were some of the responses:
“Magkakagawas an lion.” (The lions will come out.”); “Diri na hira mag-aaway.” (They
will no longer fight.”); “Diri na hiya makakaon hin lion.” (The lion will not eat him
anymore.); “Swollen means gintutulon.” Some respondents said the whole sentence in
Winaray, while others simply replaced some terms that they could not convey in English.
Tupas (2004) believes that switching to mother tongue during communication should not be
considered as wrong or illegitimate because it enables the students to cope with
communicative complexity of language. In addition, there were some respondents who used
terms or expressions in mother tongue when they talked to the teacher like the statement
“Teacher asya na ba?” or “Amu na tak answer?” (Teacher, did I answer correctly?). The
results of another study done by Yarahmadzehi and Safarzade Samani (2014) identifying the
CSs used by Iranian pre- intermediate EFL learners in oral communication revealed that the
most frequently used strategies by the learners was code switching or using their L1.
Bautista (1990) pointed out that in order to achieve communicative efficiency during
conversational tasks, Filipinos tend to code-switch which is the fastest and easiest way of
expressing something. Baker (2006) supported this idea and further explained that there is
usually a purpose and logic in changing languages and so code switching may be a valuable
tool. During the oral interview, the respondents were asked as to what helped them in
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expressing at times when they find it difficult to convey what is on their mind, the following
were their responses: “I translate it to the language that I am comfortable with.”; “I say it
first Winaray then English.”; I just say it in mother tongue.” I use other language that I
know.”; “I speak using other language like Winaray or Filipino.” This implies that the
students are not hesitant to use their mother tongue in an English class as long as could
express what is on their mind. Smith (2003) expounded that the presence of code switching in
an English language classroom does not itself indicate any kind of breakdown in pedagogical
purposes.
The third most often used by the respondents as compensatory strategy is asking for
clarification. This means that the students requested an explanation of an unfamiliar meaning
of a word. The students needed a larger amount of assistance, it indicated limited knowledge,
thus, encountering certain lexical difficulties. The following are the responses that show how
the students manage the communication gap: “Is it lick as in putting the tongue out
teacher?”; “What is ‘referred’ teacher?”; “What is ‘referred’ teacher?” Griffiths and Parr
(2001) reminds that it is necessary to help young learners accommodate in the new learning
process because learning English is different from learning mother tongue. This represents
something new and demanding especially for young learners who were suddenly exposed to
learn words which differ in their spelling and pronunciation.
The use of mime was also a compensatory strategy observed by the raters among the
respondents. This strategy is described as using physical motion or gesture, in place of an
expression to indicate the meaning (Oxford,1990). The use of mime was noticed nine (9)
times by raters 1 and 2 during the oral tasks. Past research focused primarily on two areas of
speakers’ nonverbal communication. The first area of study that received attention is the
speakers’ facial expressions (Atkinson,2002; Garau, Slater, Bee, & Sasse, 2001;Mitrovic &
Suraweera, 2000). The second area of nonverbal study centered
around hand and arm motions (Craig, Gholson, & Driscoll, 2002; van Mulken, Andre, &
Muller, 1998). When the learners discovered that they could not complete conversation which
they had already begun realizing and developed an alternative plan which enabled them to
communicate their intended meaning (Færch and Kasper, 1983). For instance, during the
lesson, the students were asked about the meaning of the word “lick”. A respondent explained
its meaning by saying “Teacher, lick is doing like this.” Then, the respondent explained the
word by doing an action that represents its meaning. Another responds to a different question
in this way, ”I cannot finish all of the food anymore because my tummy is …. ( the student

23
www.jiarm.com

JOURNAL OF INTERNATIONAL ACADEMIC RESEARCH FOR MULTIDISCIPLINARY
Impact Factor 4.991, ISSN: 2320-5083, Volume 7, Issue 2, March 2019

then started to touch his stomach, he was trying to convey that he has taken enough food
already that made his tummy full). The role of nonverbal actions is to assist in the
communication process in ways that simple verbalization cannot. Trehnolm & Jensen (2008)
note that nonverbal actions modify and refine concurrent verbal messages and help to
regulate the flow of interaction. Leathers (1992) also notes that nonverbal actions are more
efficient and more accurate than verbalization. Nonverbal message are considered to be
relatively genuine and free of deception (Leathers,1992; Miller,2005). Mime can also be used
to express feelings that are too disturbing to state otherwise (Miller, 2005).
Another compensatory strategies that the respondents employed during oral
participation was asking for confirmation. In this strategy, student is requesting confirmation
about what he has heard or understood. Some of the students’ responses where this strategy is
evident are the following: “Is it okay to tell story about me and my friend?”; “What did I feel
cher…? I felt pity with the person in pain.”; “Teacher is it lick as in l-i-c-k or l-e-a-k?”;
“Teacher, are we going to recite in front of the class?”; “Is it okay to tell anything about this
teacher?”. This implies that prior to the involvement in the interaction, the students verify
first whether he has understood teachers’ instruction completely. Dornyei (1995) believed
that learners could improve communicative proficiency by focusing on strategic behaviors
such as assuring first that his ideas respond to the conversational tasks present at a time. One
way to assure this is by asking confirmation to the interlocutor about how he understands the
given question or situation, thus, lessening the chance for communication problems.
The use of all-purpose word was also an oral compensatory strategy employed by the
students, which means that the students extend a general empty lexical items to contexts
where specific words are lacking. The use of this strategy was observed from the following
statement. “He was imprisoned because… because he stole….something.”; “I feel like, I was
like…. I was like a gentleman.”; “The lion is… is not well that’s why it did not chase
Androcles.”; “The lion licked Androcles like a… like a dog.” Based on the statements
mentioned by the respondents, they use general terms for the meantime when they suddenly
forgot the words that were about to say. Instead of abandoning the conversation, the student
fills the gap by using terms that does not refer to a specific matter. In an oral interview, the
respondents explained that they opt to use this general term if they could not express the
specific word that they intend to say so as to finish the statement that they shared to the class
to compensate for their target language deficiency.
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When the student is requesting for repetition when not hearing or understanding
something properly, he is using another compensatory strategies which is asking for
repetition. The following sample extracts illustrate the use of this strategy by the respondents.
“What is the question again teacher?”; “Teacher what is the question?”; “Ma’am pardon
please.”; “Teacher, I did not hear the question well.” This means that the students use this
strategy to make sure that the question they are addressing is correct and that they were able
to understand it clearly.
One of the least used strategy by the respondents is approximation which refers to
using a single alternative lexical item. The following statements show the use of this strategy:
“Paw is the hand of an animal.” When the students were asked about the meaning of the
word ‘paw’, one student answered that it is a hand of an animal, although having a paw on
their hand is it not true to all animals. In the statement “Our friend is like our family.” The
respondent associates a friend to a family although they were not biologically related to each
other. Oxford (1990) further explained that the learner use this strategy when he tries to
express the message in an alternate acceptable construction where the appropriate form or
construction is not known or not yet stable;
Appeal for help is also a compensatory strategy employed by the respondents in the
communicative tasks during observation for this study. This strategy means turning to the
interlocutor for assistance in order to convey their ideas. The following statements were
responses of the students that displays the use of this strategy. “Could I still have some time
to think teacher?”; “What do I need to tell teacher?”; “Teacher I will write first my
answer.” Brown (1994) cautions teachers to be very sensitive to students’ need, to practice
freely and openly without fear of being corrected at every minor flaw. Further, Brown
reminds teachers that it is their responsibility to provide the kind or warm embracing climate
that encourages the students to speak. Therefore, every time students seek help, they must be
given proper attention and guidance.

Difference Profile in the Oral Compensatory Strategies Between the Mother TongueBased and English Exposed Students
Table 3 presents the significant difference in the oral compensatory used between
Mother Tongue-Based and English exposed students.
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Group of
Students
Mother TongueBased Exposed
Group (14)

Average Frequency of Oral
Compensatory Strategies

English
Exposed Group
(14)

Mann-Whitney
U-value

5.357
(SD=5.017)
U=81.50
6.2857
(SD=5.029)

P-value

0.443
(No Significant
Difference)

Results above revealed that there is no significant difference in the use of oral
compensatory strategies between Mother Tongue-Based and English exposed students with a
p-value of 0.443. Hence, the null hypothesis which states that there is no significant
difference between Mother Tongue-Based and English exposed students in the use of oral
compensatory strategies was accepted at 5% level of significance. This goes to show that the
language used by the students at home has nothing to do with the use of oral compensatory
strategies. This indicates that the language use at home is not a factor in employing oral
compensatory strategies during conversational tasks of the respondents. This indicates further
that the home language of the respondents does not contribute to the use of oral
compensatory strategies.
The succeeding table presents the distribution of oral compensatory strategies among
Mother Tongue-Based and English exposed students.
SUMMARY, CONCLUSION AND RECOMMENDATION
This chapter presents the summary of findings, conclusion and recommendations
related to this study.
The present study probed into the oral compensatory strategies of multilingual
children, specifically the Grade Four (4) students of Leyte Normal University- Integrated
Laboratory School.
One of the highlights of the study is the oral compensatory strategy utilized by the
students, results showed that circumlocution is the most frequently utilized strategy while the
least are approximation and getting help. Further, results also manifested that there is no
significant relationship between oral compensatory strategy used and grade point average,
oral language proficiency and multiple intelligences. This shows that the identified profile
variables do not have bearing in the students’ use of oral compensatory strategies.
Another highlight of this study is the correlation in the use of oral compensatory
strategies between Mother Tongue-Based and English Exposed students. Result shows that
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there is no significant correlation between the two groups. However, it was revealed that
Mother Tongue-Based exposed students would most frequently employ switching to mother
tongue as oral compensatory strategies. This is attributed to the fact that these children were
exposed to the mother tongue at home, which affects their language performance in school.
On the other hand, English exposed students used circumlocution most often during
conversational tasks. This implies that students who were exposed to English language at
home have wider vocabulary knowledge since they could vary the words that they use in
expressing their ideas in times that they encounter communication breakdown.
In light of this study, oral language enrichment activities could be suggested to
develop which enable multilingual children to enhance interaction in the target language and
eventually develop communicative competence.
Conclusion
The study affirms that multilingual children employ oral compensatory strategies in
conversational tasks. The use of these strategies serves as an scaffold to cope with the
limitations in oral communication, however, it is hoped that utilization of these oral
compensatory strategies be reduced and eventually let the students develop communicative
competence and proficiency in using the English language to authentic social and school
environment.
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