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ABSTRACT 
 The National Competency-Based Teacher Standards (NCBTS) developed by the 

Department of Education and Teacher Education Council is an integrated theoretical 

framework that defines the different frameworks of effective teaching. This is divided into 

seven domains namely: social regard for learning, learning environment, diversity of learners, 

curriculum, planning, assessing and reporting, community linkages and personal growth and 

professional development. The study determined the level of competencies of the Faculty 

members of the College of Education in terms of the seven domains of the National Based-

Teacher Standards during the school year 2010-2011. Standardized questionnaire has been 

utilized in the conduct of the study. The faculty members evaluated themselves in the 

different items under each domain using the Dep-Ed rating scale. All responses have been 

analyzed and interpreted through the use of Descriptive statistics. In general, the faculty of 

the college rated themselves as satisfactory in terms of level of competencies in six of the 

seven domains while high in the seventh domain which is the personal growth and 

professional development.  Though all faculty members perceived themselves as satisfactory 

in most of the domains, they must take into consideration the need to strengthen their 

community linkages since it has the lowest mean. Also proper training must also be provided 

for the use of ICT in teaching and learning as well as on developing and using variety of 

appropriate techniques in evaluation of learning. 

  
KEYWORDS: Competencies, Domains of Learning, Teacher Standards, Diversity of Learners 
 
INTRODUCTION 

 Teachers nowadays have been struggling to keep pace with the dynamism in the 

society with the accompanying challenges brought by the technological world. From this, 

there should be a need to continuously assess the competencies to respond in the demands 

and call of teaching profession. Several programs has been developed by the stakeholders to 

bridge the growing gap between the needs and expectations to learners, knowledge and skill 

levels of both new and existing teachers.  
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 One key program that was conceptualized by the educational experts is a set of 

National Competency-Based Teacher Standards so that teachers, students and parents were 

able to appreciate the complex set of behaviours, attitudes, and skills that teacher must 

possess in order to carry out a satisfactory performance of their roles and responsibilities. The 

use of NCBTS also provides teachers on how they able to help students develop their abilities 

and skills to function effectively in an environment that is continuously changing in different 

ways. These competencies will also assess the process offered to the teachers about their 

professional development status in order to improve their performance.  

NCBTS as elucidated by the Department of Education (2006) has single theoretical 

framework that shall define effective teaching in all aspects of a teacher’s professional life 

and in all phases of teacher development. Since RTU has been known of its program in 

teacher education, this study can be used to design and implement effective pre service 

education curricula. Moreover, tertiary level teachers handling pre service teachers must 

follow the competencies embodied by the NCBTS since the Professional Regulation 

Commission has adopted the competencies hereto in designing the Licensure Examination for 

Teachers. Most important to the school officials, they will consider this as an input for them 

to design in their action plans for the school especially on their staff development program 

that may address the needs of their faculty members since NCBTS helps the teacher to be 

aware of her strengths and ensure that she becomes more consistent in demonstrating hers 

strengths. 

The main purpose of this study is to determine the teaching competencies of the College of 

Education Faculty members of Rizal Technological University through National Competency 

Based Teacher Standards. 

Specifically, the study sought to answer the following questions: 

1. What is the demographic profile of the College of Education teachers in tertiary 

level according to: 

a. Age     

b. Sex 

c. Length of Service  

d. Educational Qualifications  

2. What is the level of Competencies of College of Education faculty members in the 

existing NCBTS through the following domains: 

a. social regard for learning  
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b. learning environment 

c. diversity of learners 

d. curriculum 

e. planning, assessing, and reporting 

f. community linkages 

g. personal and professional growth 

ASSUMTIONS 

a. Teachers in the College of Education possess high level of competencies in the 

different domains of the National Competency Based Teacher Standards. 

b. CED Faculty members have proper guidelines in reflecting their current teaching 

practices in helping students attain the learning goals in the curriculum. 

c.  Teachers in the college are viewed as knowledge professionals who are responsible 

for facilitating learning in variety of learners and learning environments. 

d. The qualities of good teaching for enhanced student learning are found in individual 

teachers, but such qualities are strengthened and valued more when it is supported by 

communities of teachers and educators. 

e. The process of improving the teacher is an individual process, but this is sustained 

and enhanced when the efforts are collaborative and synergistic among communities 

of teachers.   

 

LITERATURE REVIEW 

 Effective teaching is a complex, multifaceted activity, often requiring us as instructors 

to juggle multiple tasks and goals simultaneously and flexibly. Teachers for the New Era 

(2006) of California State University have developed a project by which they describe 

effective teaching. Effective teaching as described by TNE is rooted in a well-considered and 

evolving belief system that includes the following tenets: 

1. Pupils learn best in a positive and nurturing environment established by teachers who 

believe that every pupil is capable of learning. 

2. All pupils have areas of strengths and interests that can be useful in advancing pupil 

learning. Effective teachers establish an instructional environment that will draw on 

these strengths. 

3. Differentiated instruction addresses pupils’ diverse abilities, cultures, languages, and 

cognitive skills.  
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4. Teachers take into account the whole pupil; in other words, they attend to the 

cognitive, affective, social, and physical dimensions when developing an instructional 

program. 

5. Active engagement and interaction facilitate pupil learning. 

6. New learning is built upon previously learned information. Learning is enhanced 

when prior knowledge and cultural and social experiences are valued, acknowledged, 

and leveraged throughout the curriculum. 

7. Pupil learning is both individually and socially constructed; it is influenced by 

cultural, familial, and social context. 

8. Meaningful assessment is both formative and summative; it relies on multiple 

measures, including informal observations. 

 Historically, the educational experiences of pupils have not been equal. Biases about 

class, race, ability, gender, and sexual orientation have affected teaching. A society that is 

truly democratic understands that pupil differences diversity should be valued; all pupils 

deserve equal consideration by their teachers. In short, a teacher should be both 

knowledgeable and passionate about sustaining equality. A teacher’s knowledge itself, 

however, cannot transmit to students such commitment to them as learners; teachers must 

bring intensity and passion to this task. Intensity and passion transform act of teaching into 

acts of personal and professional commitment. Commitment reveals that teaching humanizes 

communities through the social activity of learning. 

Effective teaching requires several types of knowledge: subject matter knowledge, subject 

specific pedagogy, and political/professional knowledge. All three are critical, integrated 

components of a teacher’s thinking processes, instructional practices, and instructional 

repertoire. They are dynamic processes that respond both to the changes within the discipline 

itself and to learners’ needs. 

Subject Matter Knowledge involves a deep understanding of these elements: 

1. Knowledge, not only of the rules and content of a given discipline, but also the 

theories that underlie it. 

2. An understanding of the value and purposes for a specific subject, 

3. The foundational knowledge and recent changes within a given discipline and the 

ability to research, analyze and use evidence to support claims, and dispute or 

build on the claims of others, and 
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4. An appreciation of where disciplines subjects entwine and where they separate; 

teachers know both the up-close and the big picture of what they teach. 

 Content knowledge is critical to effective teaching. But political, social, and cultural 

vectors also influence what teachers do. However, this influence should not flow in one 

direction. All professionals have an ethical responsibility to improve the context s in which 

they practice; otherwise, work places and professions languish. Thus as professionals, 

teachers must reflect on and respond to the political, social, and cultural systems that affect 

education by: 

1. Staying abreast of and having an active voice in governmental policies and 

political processes. 

2. Engaging in research and scholarship, as individuals and in collaboration with 

scholars within P-16 settings, 

3. Actively participating in relevant professional organizations in the pursuit of 

activities which will advance the profession and support on-going growth and 

development of the teacher, 

4. Effectively communicating praise and concern regarding each pupil’s welfare and 

educational progress to parents/guardians and school administrators, and 

5. Knowing the community in which one teaches. 

Beginning teachers learn about professional ethics in courses and experience the 

complexities of school sites in internships and field placements. But professional knowledge 

wisdom really requires time, experience, and sustained engagement to develop. 

 Subject specific pedagogy, also known as pedagogical content knowledge, is a form 

of teacher knowledge and a part of a teacher’s thinking process. It is a dynamic, changing in 

response to the discipline and the learners with whom it is being shared. Because this 

knowledge mediates between growing mastery of subject matter and the changing 

environment for teaching, it develops exponentially over a career. Subject specific pedagogy 

involves these elements: 

1.  The consideration of content, pedagogy, and theory; this is accomplished within 

communities of practice in the school, among peer teachers and coaches, and at 

the university where teachers and professors collaboratively develop local 

strategies for putting subjects in contexts that students can recognize and build on; 

2. A developing variety of strategies to present content, using multiple ways to meet 

the needs of different learners; 
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3. Knowledge of how to judge the needs of pupils – including their perceptions and 

misperceptions before and during lessons – and the ability to relate those needs to 

the pupils’ process of organizing or scaffolding knowledge  

4. Knowledge of how to reflect on one’s own performance and learning process to 

increase pupil learning; 

5.  Knowledge of how to find and work with peers and coaches who can expand 

one’s repertoire of skills; 

 Whenever students are reassured that they are going to be successful in the learning 

environment, they will be able to absorb more information. If they felt worries in their minds 

because of misunderstanding with the lesson, overwhelmed by the information, or doubt their 

ability to ever catch up or miss even the parts they might have understood. By acknowledging 

these feelings, the expert teacher calms the students' fears and adjusts the pace according to 

the students' experience level. Then, connections are made between the new material and 

what has already been mastered. And through this, effective teaching is hereby described.  

 Another factor that leads to an effective teaching is the classroom management. 

According to Kizlik (2012), classroom management and management of student conduct are 

skills that teachers acquire and hone over time. These skills almost never "jell" until after a 

minimum of few years of teaching experience. To be sure, effective teaching requires 

considerable skill in managing the myriad of tasks and situations that occur in the classroom 

each day. Skills such as effective classroom management are central to teaching and require 

"common sense," consistency, a sense of fairness, and courage. These skills also require that 

teachers understand in more than one way the psychological and developmental levels of 

their students. The skills associated with effective classroom management are only acquired 

with practice, feedback, and a willingness to learn from mistakes. Sadly, this is often easier 

said than done. Certainly, a part of this problem is that there is no practical way for education 

students to "practice" their nascent skills outside of actually going into a classroom setting. 

The learning curve is steep, indeed. 

 Effective teachers could also be identified by providing several competencies. 

Teacher competencies are an outcome-based method for assessing teacher performance. They 

define key characteristics of successful teachers without prescribing any specific curriculum 

or instructional practices. The competency characteristics are useful for teacher training, 

licensure and professional development as well a guide in determining an effective teacher.  

 The National Competency-Based Teacher Standards of the Department of Education 
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is an integrated framework that defines different dimensions of an effective teaching means 

being able to help all types of students learn the different learning goal in the curriculum.  

Effective teaching as defined in the NCBTS is consists of competencies which are organized 

hierarchically. It has domains which is the distinctive sphere of the teaching process and a 

well defined arena for demonstrating positive teacher practices. Each domain is defined by 

Teacher Education Council (2007) in terms of a principle of ideal teaching associated with 

enhanced student learning. The seven (7) domains of the NCBTS Framework are as follows: 

 Social Regard for Learning (SRFL) 

 Learning Environment (LE) 

 Diversity of Learners (DOL) 

 Curriculum (Curr.) 

 Planning, Assessing and Reporting (PAR) 

 Community Linkages (CL) 

 Personal Growth and Professional Development (PGPD) 

 According to the framework “This will allow teachers to self assess their own 

performance against the competency standards in order to identify areas of strength as well as 

areas need to be developed further in order to function more effectively as facilitators of 

learning”.  

 Domain 1. Social Regard for Learning (SRFL). The SRFL domain focuses on the 

ideal that teachers’ action, statements and different types of social interactions with students 

exemplify this ideal. 

 Domain 2. Learning Environment (LE). This domain focuses on importance of 

providing a social, psychological, and physical environment within which all students, 

regardless of their individual differences in learning, can engage in the different learning 

activities and work towards attaining high standards of learning. 

 Domain 3. Diversity of Learners (DOL). The DOL domain emphasizes the ideal that 

teachers can facilitate the learning process even with diverse learners, by recognizing and 

respecting individual differences and by using knowledge about their differences to design 

diverse sets of learning activities to ensure that all learners can attain the desired learning goals. 

 Domain 4. Curriculum (Curr.). This domain refers to all elements of the teaching  - 

learning process that work in convergence to help students understand the curricular goals 

and objectives, and to attain high standards of learning defined in the curriculum. These 

elements include the teacher’s knowledge of subject matter and the learning process, 

teaching-learning approaches and activities, instructional materials and learning resources.  
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 Domain. 5 Planning, Assessing & Reporting (PAR). The Planning, Assessing and 

Reporting Domain refers to the alignment of assessment and planning activities. In particular, 

the PAR focuses on the (1) use of assessment data to plan and revise teaching – learning 

plans; (2) integration of assessment procedures in the plan and implementation of teaching – 

learning activities, and reporting of the learners’ actual achievement and behaviour.  

 Domain 6. Community Linkages (CL). This domain refers to the ideal that the 

classroom activities are meaningfully linked to the experiences and aspirations of the learners 

in their homes and communities to help in the attainment of the curricular goals.  

 Domain 7. Personal Growth and Professional Development (PGPD). This domain 

emphasizes the ideal that teachers value having a high personal regard for teaching 

profession, concern for professional development, and continuous improvement as teachers.  

 

METHODOLOGY 

 The researchers made use of the descriptive research to answer the questions 

concerning the Level of Competencies of the College of Education Faculty Members of Rizal 

Technological University through National Competency Based Teacher Standards. The 

descriptive method involves in the collection of data in order to test the hypothesis and 

questions in the problem statements. According to Calderon (1993), descriptive method of 

research is a process of gathering beliefs, trends, interpretation about such data and cause and 

effect relationships and making adequate and accurate interpretation relative to it; using this 

method, the researchers sought to direct response posted about the level of competencies of 

College of Education faculty members of Rizal Technological University. It is descriptive 

since it describes the teachers’ competencies for demonstrating positive teacher practices.  

 The findings of the study including the description of the respondents were presented 

in tabular forms and were described quantitatively and qualitatively for better understanding. 

 Respondents of this study were mainly the faculty members of the College of 

Education of Rizal Technological University since it aims to counter investigate how a 

teacher education prepares the pre service teachers to address the needs of the Department of 

Education and confirms with the educational reforms made by the Teacher Education Council 

and the Professional Regulation Commission.  

 Appropriate statistical measures were utilized to analyze the data particularly 

frequency counts, ranking and weighted means. Computed values were based from the data 

which were run through Statistical Package for Social Sciences (SPSS).  
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INSTRUMENT USED 

 The main instrument used in this survey is based on the standardized questionnaire 

drafted by the Department of Education and Teacher Education Council which is divided into 

two main parts. The first part covers the personal data of the respondents, educational 

attainment, work experience and the scholarships and awards received. While the second part 

contains the Teachers’ Strengths and Needs Assessment which covers items as clusters of 

knowledge, skills and attitudes (KSA) under each Competency Indicator. Each competency 

Indicator belongs to a strand which is under each of the seven (7) domains of National 

Competency Based Teacher Standards (NCBTS). Each strands for every domain are to be 

answered by a Competency levels where H for High, S for satisfactory, F for Fair and L for 

low. Each competency level is measured using the following arbitrary ranges: 

  Arbitrary Range  Description 

  1 – 1.50   Low 

  1.51 – 2.50   Fair 

  2.51 – 3.50   Satisfactory 

  3.51 – 40      High 

RESULTS AND DISCUSSION 

Part 1 Profile of the Respondents    

 The respondents’ profiles were classified according to age, sex, length of service and 

educational qualifications of the respondents. For age, most of the faculty members belong to 

the age bracket of 30 and below having a frequency of 11 or 40.7% while the second in rank 

are those of age 41-50 with a frequency of 7 or 25.9%. This means that many of the faculty 

members teaching in college are young which have lesser tendency to retire. On the other 

hand, there is lesser number of faculty members who belongs to the age bracket of 51 – 60 or 

14.8% who has been ranked third in the total number of 4 faculty members. This means that 

only few faculty members will retire in the next few years. Next in rank is the age bracket 61 

and above with 11.1% and last is the age bracket of 31-40 with 7.4%.   

 On the other hand, female teachers dominated male in terms of numbers in the field of 

education. It has been revealed that among 27 instructors, only 9 or 33.3 % are males while 

18 or 66.7% were females. This may be construed with the old notion that teaching is 

constructed as a ‘women-friendly’ profession. This gender gap usually refers to a lack of 

male teachers, which is predominantly the case in early childhood and primary education due 

to the historical perception that women are the primary caregivers. However, it’s interesting 
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to note that in many developing countries, there is a shortage of female teachers, particularly 

at secondary and tertiary levels and in subjects such as science and math. In the UNESCO 

report, it has been revealed that in sub-Saharan Africa, only 42% of teachers are women 

(UIS). A shortage of female teachers is more often the case in societies that are more 

conservative about women’s rights (e.g. in the Middle East). A shortage of female teachers in 

particular subjects can be explained by the historical perception of these (e.g. science, math, 

etc) as ‘male subjects’.http://eduncovered.wordpress.com/2011/10/08/gender-gap-in-

teaching/2012. 

 Most instructors who have been teaching in the college had served less than 20 years 

with a percentage of 63% while only 37% out of the total number of instructors had a length 

of service 21 years and above. This only means that most instructors are new to service which 

can be reflected on their age profile in the preceding table. 

 In terms of educational qualifications, majority of the instructors have Master’s Units 

with 33.3%. This has been followed by those who finished their Master’s Degree with a 

percentage of 25.9%, while only 22.2% and 11.1% respectively had a Doctorate Degree and 

earned units in Doctorate degree and the last are those respondents with only a bachelor’s 

degree with a percentage of 7.4%. Data reveal that most teachers have shown eagerness in 

pursuing their Master’s Degree not only for their professional growth and advancement but 

also in compliance with the directives from the Commission on Higher Education as an entry 

point to tertiary level instruction. 

 The succeeding tables’ present the respondents level of competencies in terms of the 

National Competency –Based Teacher Standards.  

Table 1 CED Faculty Members’ Level of Competencies in the NCBTS 

Domains Weighted 
Mean 

Verbal Interpretation 

Social Regard for Learning 3.47 Satisfactory 
Learning Environment 3.49 Satisfactory 
Diversity of Learners 3.48 Satisfactory 
Curriculum 3.48 Satisfactory 
Planning, Assessing and Reporting 3.47 Satisfactory 
Community Linkages 3.32 Satisfactory 
Personal Growth and Professional Development 3.56 High 
 

 As depicted from the table, the faculty members evaluated themselves as satisfactory 

in most areas of the seven domains except for the last domain which is the Personal Growth 

and Professional Development which had been rated as high. This means that the faculty 

members of the College of Education perceived themselves as proficient in terms of the 
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different domains and the reason why the last domain has been perceived to be very 

proficient is due to the beliefs that the personal growth and professional development has a 

significant positive impact on teacher’s practices, students learning and an implementation of 

educational reforms. This has also been proven with the study made by Reimers (2003) of 

International Institute for Educational Planning where she stated that a successful 

professional – development have a noticeable impact on teacher’s work both in and out of the 

classroom, especially considering that a significant number of teachers throughout the world 

are under prepared for their profession. 

 While most of the domains were perceived to be satisfactory,  community linkages 

got the lowest mean score of 3.32; this suggest that the faculty members of CED are low 

when it comes to linkages. This means that a stronger bond with the community should be 

observed since community situations can also be used in the professional development of 

teachers. Teachers may also play a role in assisting community organizations or in helping 

the local community manage local issues. In addition, community offers many opportunities 

to add value to curriculum based learning. There are many examples where community 

activities and issues have been incorporated into the school curriculums. Students 

contributing to their local community can foster learning. For example, a community 

volunteering program allows students to experience community service and gain skills. 

Schools could offer student skills to community members such as in computer training. 

Community events involving the school such as eisteddfods or festivals create a community 

profile for schools and build the experience of students. Community involvement can also 

build student interaction with particular groups in the community such as senior citizens, 

indigenous people and others. It can build the involvement of students in young people’s 

organizations 

(http://www.communitydevelopment.com.au/Documents/Strengthening%20Links%20betwee

n%20Schools%20and%20Communities.pdf7/2012). 
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CONCLUSIONS 

 Based from the discussion of findings made from this study, the following 

conclusions were drawn: 

1. Teacher age mix has been maintained in the college in which there is an equal 

distribution of age based from the given. Likewise, teachers in the college are 

dominated by females.  

2. Most teachers in the College of Education have given high regards when it comes to 

pursuing graduate school program. 

3. The faculty Members of the College of Education perceived themselves as competent 

in almost all domains in the National Competency-Based Teacher Standards as they 

got an overall rating of satisfactory. On the other hand, high level of competency has 

been manifested in domain 7 which is the Personal Growth and Professional 

Development. 

 

RECOMMENDATIONS 

1. Faculty development seminars should and must be conducted regarding the updates in 

curriculum and the use of modern technologies in the teaching – learning process. 

2. Trainings on developing and using variety of appropriate techniques in evaluation of 

learning are encouraged. 

3. Strengthen the collaborations between school and community activities as these links 

help in the attainment of curricular objectives. 

4. Further study should be conducted specially on correlating the results with the 

variables in the profile of the respondents including the faculty performance ratings. 

5. The use of individual and cooperative learning activities is encouraged to improve 

higher capacities of learners for higher learning. 

6. Revisions should be made in the Likert Scales from the given instrument to further 

identify the exact level of competencies of the teachers and the relationships of their 

profiles to the seven domains 
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