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ABSTRACT 

 The ever-increasing role of Internet tools in everyday life is undeniable in our information 

society. Their impact has been especially significant in Second Language Teaching (SLT). 

This article will focus on the crucial role of email supported by authoritative website practice. 

Through an argument-based analysis, we shall present the pedagogical benefits and the uses 

of email and websites in the SLT practice, making suggestions how to integrate them in 

Second Language activities. Our arguments about the use of these tools in the context of 

foreign language teaching will receive concrete substantiation through a project model 

carried out with an English communication course at “Fan Noli” University, Korça, Albania. 

Its results, presented and analyzed in detail through the students’ questionnaire, reinforce the 

conviction that email and websites, if properly integrated in the teaching process, may well 

grow into a basic medium stimulating students’ motivation, accelerating the pace of learner 

autonomy, collaboration and positive attitudes among students, which lead to a better 

product. 

 

KEYWORDS: Email, Website, Information Technology (IT), Second Language Teaching, 

Data Collection, Pedagogical Integration 

 

1. Introduction 

The digital age carries with it a tremendous potential for helping foreign language students 

and teachers by supplying them with an inexhaustible fountain of knowledge and a rich 

variety of methods that can be utilized during the teaching-learning process. Since we have 

opted for depth rather than comprehensiveness in a study of prefixed length, our analysis has 

focused exclusively on email and websites as the most popular tools the internet offers to SLT.  

2. Pedagogical advantages of e-mail 

E-mail is a form of asynchronous communication that is mediated online. It has been called 

“the mother of all Internet applications”1 and described as a “a medium of real 

communication in the target language, including composing and exchanging messages with 

other students in the classroom or around the world.”2 As a matter of fact, foreign language 
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teachers have just started to feel the impact of e-mail in their professional practice after the 

careful examination and the creative integration of this tool in the foreign language 

classroom. Many novelties related to the use of e-mail have been observed within the span of 

a single decade.  

a. It extends the time-space dimensions within which the learning process takes place. The 

use of e-mail means that students don’t have to be physically present inside the classroom at a 

given time in order to be able to communicate with others in a foreign language. They can 

write an e-mail from their homes, from libraries, etc. This extension of the space dimension 

within which the learning process may happen affects, on its part, the amount of time 

students may spend to read or write in a foreign language in a communicative context.  

b. It provides a context for authentic communication and interaction. The e-mail conveys a 

sense of reality to the communicative efforts of the students, which might, otherwise, seem a 

little artificial in a classroom environment. Communication via e-mail is very close to the 

spontaneous use of language in real life due to its interactive and informal nature. Written 

communication via e-mail is authentic in the sense that students interact with real people 

through a real medium, unlike a written text on a piece of paper which is not really addressed 

to anyone even though we might imagine that it is.  

c. It expands the range of topics beyond what has been discussed inside the classroom. E-mail 

offers the students a wider context for discussions which can be related to the topics treated in 

class or even to new topics altogether. This is an advantage of major importance when we 

remember that the normal teaching class does not allow much room for free discussions - 

something that is very easily accomplished by the use of e-mail.  

d. It promotes student-centered teaching. The environment in which students engage in 

communication via e-mail is not centered on the teacher. In this free space students assume a 

greater responsibility by choosing the topic of discussion for themselves or by changing its 

drift in an unpremeditated fashion. The ultimate purpose to be achieved is a dynamic 

communication and not the absence of mistakes from a finished task.  

e. It provides equal opportunities for participation. The results obtained in a study by M. H. 

Beauvois3 indicate that communication via e-mail increases student participation in class to 

the limit of 100%. Even those students who are generally passive or indifferent during classes 

show a remarkable degree of active participation when it comes to electronic communication.  

f. It fosters writing skills and abilities. The students might compose a preliminary draft of 

their final message, which is then revised, edited and corrected before it is ultimately sent via 
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e-mail. Research has shown that this part of the writing process is handled much more easily 

when working through an electronic medium than on a real piece of paper.  

g. It connects people shortly and inexpensively. E-mail makes it possible for students to 

communicate with native speakers of the language in real time without having to travel to 

their countries.  

h. It is easily and very widely used. 

    3.  The integration of e-mail in the teaching of foreign languages 

As the above section shows the advantages of using e-mail while teaching a foreign language 

are too important to be ignored by teachers and students. What follows is an analysis of the 

contexts wherein e-mail can be integrated - both within and without the classroom - followed 

by a description of some forms of activities involving its use.  

E-mail based activities presuppose the necessary technical and communicative skills of the 

teachers and students engaged in them. Basic technical skills such as the knowledge how to 

compose a message, how to attach files and how to send the finished product is indispensable 

for the successful outcome of the whole process. Communicative skills such as the use of the 

proper stylistic register depending on the recipient and on the contents of the message are no 

less important in the writing of e-mails than in traditional letter writing. Thus, an e-mail 

requiring information about a job on offer will be written in a different style from an e-mail 

to a close friend (the latter may contain structures and vocabulary inappropriate for formal 

writing). The students should also be taught some basic rules and tips on how to 

communicate effectively online. Some such rules would be: not to write a message by using 

capital letters only (this would produce the effect of yelling online); to show due respect to 

the opinions of the person with whom one is communicating as a key to mutual 

understanding; to check the size of the files attached to the message so as to make sure that 

the recipient will have no difficulty in downloading them.  

4. Pedagogical advantages of websites in SLT process 

A further stimulus for writing about websites and their potential in facilitating the acquisition 

of foreign languages is the fact that, though they constitute an ideal first step in trying to 

integrate the internet technology in the teaching process, their employment in Albanian 

schools remains pretty much an exceptional practice.  

Some of the advantages attending the use of websites in SLT are:4 
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Firstly, the technology required for working on the net is relatively simple and the risk of 

being let down by technical problems is very low when compared to other technology-based 

procedures like video-conferences, etc.  

Secondly, one can work with websites even in the absence of constant internet connection by 

saving copies of websites in the computer or printing them for future use. Web-pages can be 

used in class in the form of written materials; when there is only one computer in the 

classroom, they can be made visually accessible by the use of a projector or interactive smart 

board; ideally one can work with websites in a laboratory where computers are connected in a 

network.  It is important that both teachers and students interpret the employment of internet 

tools in the foreign language classroom as an integral part of the teaching/learning process 

rather than an adventitious activity only extrinsically related to the study programme. 

Internet sources related to language learning are very numerous and varied, though not all of 

them can be deemed sufficiently reliable to serve as an aid in the teaching of foreign 

languages. This is why the ability to critically assess the sites that can be used in SLT is of 

paramount importance for both teachers and students. A teacher’s ability in this context 

entails the capacity to find valuable sources in a short time and, later, to use the researched 

material according to a well-organised lesson plan. The students, for their part, should 

respond by fulfilling their tasks on the web, showing, thus, that Internet technology serves as 

a catalyst, not a hindrance to the teaching/learning process.  

5. Introduction to a current data collection project via email and website5 

To examine the potential of these ICT tools in second language learning class activities, here 

are presented the stages of a data collection type of  project via email planned and achieved 

during English Communication module with English students of the first course – an upper-

intermediate level, English Branch, Faculty of Education, “Fan S. Noli” University, Korça, 

Albania. During this English project students were required to send emails to real websites to 

ask for information about a given topic on energy sources. The data received was to be 

processed and added to students’ further findings, and, in the end they had to prepare oral 

class presentations and other follow-up activities with a high social impact (e.g., a debate). 

5.1.  Aim 

The aim of this study is to examine the nature of the impact of ICT tools, more specifically 

the email (supported by websites), in the progress of Second Language Teaching in class 

during a curricular project. 

Two are the questions this paper is focused on: 



JOURNAL OF INTERNATIONAL ACADEMIC RESEARCH FOR MULTIDISCIPLINARY 
Impact Factor 1.393, ISSN: 2320-5083, Volume 1, Issue 11, December 2013 

 

232 
www.jiarm.com 

a) What is the impact of email (and website) on students’ motivation, learner autonomy, 

and class collaboration?  

b) What are students’ attitudes regarding the integration of email (and website) in 

Second Language Teaching and their opinion on the relative weight of the advantages 

and disadvantages that attend the use of such ICT tools?  

5.2.  Methodology: 

The focus of this paper is a curricular project on collecting data via email (assisted by the 

integration of website practice serving as a secondary ICT tool to gather and select the 

necessary data) carried out as part of a course of English Communication involving 14 

students (First Course, English Branch, “Fan Noli” University, Korça) in November 2012. 

The method pursued for the collection of data and procession of results is that of a descriptive 

analysis of the project structure and stages (6 academic classes) as well as the examination of 

the data obtained through a students’ questionnaire, which highlights the advantages and 

disadvantages of this project-format. The target students worked in three groups of 4 or 5 

members each (Group A, Group B, Group C). 

5.3.  Analytical description of the project framework 

 Topic: Sources of Energy   

Students: English, First course (upper-intermediate level) 

Module: English Communication 

Objectives:  

1. To find out about sources of energy and their future potential and impact in our society. 

2. To improve all English communicative skills in the field of energy sources (speaking 

skills – through class presentations, open debates and group collaboration; writing 

skills – through email composition and information procession; comprehensive skills 

– through website data collection) 

3. To enrich students’ vocabulary fund with lexical items from the realm of energy 

sources (e.g.: renewable – nonrenewable resource, fossil fuel, acid rain, greenhouse 

effect, biomass, fission, fusion, solar panel, plant, windmill, hydroelectric power, etc.) 

4. To spur students’ critical and creative thinking through team work by exploiting the 

email potential. 

5. To reinforce various structures of questions in English. (Yes/No questions; Wh-

questions; alternative questions, tag questions, etc) 

Time frame: 6 classes of 60 minutes each 

Project stages, Class 1 – 2:  
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1. During this class students are introduced with the topic through a photo exploitation 

activity, by which they elicit various sources of energy. Students are guided to define 

and classify them under two categories (renewable and nonrenewable resources). 

Students are further asked to brainstorm the information they have about each source 

and discuss it with the class. Afterwards, they are divided in groups to make questions 

about what they would further like to know about energy sources and revise question 

structure. 

2. The class is divided in new groups with 4-5 students and each team is provided with 

one website. After a search in Google for “sources of energy” a lot of reliable links 

are brought out, such as: Energy Community.org; GVEPInternational.org; American 

Wind Energy Association; Solar Energy.org; geothermalenergy.org. A site focused on 

a specific source of energy is given to each group. 

3. Teams visit their websites, read the information available to create a clearer 

framework of the given energy source. As they find an email address for further 

enquiries, they work together to compile 10 good questions to email to the 

organization. The questions are first handed to the teacher for error correction. 

4. Students compose the email taking care of elements such as coherence, language 

register and linguistic accuracy. After attaching the series of questions, they send it to 

the destination. The email might include asking for further data about the given 

source, its advantages and disadvantages, importance, costs, environmental impact, 

etc. Students have also been advised to request for promotional material from the 

organization (posters, slides, brochures, etc). 

 

 
Fig.1   The e-mail on solar power compiled by Group B students 
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Class 3:  Once all the teams have received an email answer to their enquiries (one group did 

not receive a response, so its members joined other groups), they start processing the 

information they have in hand to draft their oral presentations to share with the rest of the 

class what they have found out about the team energy source. The teacher supervises the 

progression of work in each group. 

Class 4 – 5:  Students make individual presentations in their respective groups using Power 

Point and displaying interesting promotional materials they have received or found 

themselves. Meanwhile, the rest of the class takes notes to comment on their general 

individual and team performance. 

Class 6:  At this final stage there is one more objective to be achieved through this project – 

to raise awareness of our students’ community of the potential and sensible usage of various 

sources of energy. To fulfill this end an open debate (of a Karl Popper style6) is held in the 

lecture hall. Posters and other promotional materials are put on display and distributed to the 

invited audience. 

An analytical interpretation of the above-given facts confirms my own direct observations 

that this project has generated motivation and increased students’ commitment to the task, 

elements generally missing in our every day classes. What made this evident was the 

consistent interaction in the team, the efforts of poor students, the great interest for qualitative 

presentations and debate and the high sense of creativity exhibited in the preparation of 

posters and leaflets. 

Another strong point of this project module, as I have remarked, is related to the 

improvement of class management. The determination of time frames, continuous 

supervision and facilitation of team work by the instructor, the real inclusion of all students, 

and the accomplishment of a diversity of creative activities, all contributed to a clear 

redefinition of our roles in the class, promoting students’ autonomy in language acquisition. 

5.4. Analysis of the questionnaire over the project implementation7  

To analyze the extent to which this project has resulted beneficial, a survey has been carried 

out with the 14 target students. They have been asked to fill in a questionnaire expressing 

their attitudes concerning the advantages, disadvantages of this project format and some 

future recommendations. 

According to the students asked, the achievement of the data collection project via email 

proved a successful initiative. All of them agree that it has qualitatively “surpassed” 

traditional projects (without ICT tool incorporation) for various reasons. 
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Regarding our first research question, we have obtained the following results: 

According to students’ opinions, the integration of email as well as websites in English 

teaching has contributed a great deal to an overall increase in students’ motivation, learner 

autonomy indicators, task participation and collaboration. More concretely, 85% of the 

students have enjoyed the opportunity of being actively included and collaborating in groups. 

90% feel pleased with the fact that their product is real, which gives meaningfulness to their 

learning activity and keeps their motivation at a high level. Moreover, 100% of them esteem 

the fact that they have felt free to organize, manage and take responsibility over the whole 

project initiative, which has made them experience greater autonomy during the learning 

process.  

Students have also underlined other advantages of integrating such ICT tools as the email and 

website searching. 80% agree that this experience has been an ideal chance to collect 

valuable and reliable data from authoritative sources. 

Almost 80% emphasize the authenticity of materials and activities, which makes them 

protagonists of a real communicative process with real people, in a real context, as it happens 

in real life. 

For 85% of the students the use of email has served as an encouragement to expand the range 

of activities beyond what can be accomplished during a traditional lesson, making possible 

the achievement of multidimensional learning objectives. 

Furthermore, all students assess this project form as attractive and useful to the development 

of their linguistic competence and performance in English. They think they have managed to 

acquire the skill of writing a formal email in English, to expose themselves to a wide range of 

material in a foreign language and to critically select and interpret authoritative information 

from various websites in an oral and written form. In this context, they agree that the email 

and website - these simple, fast and practical IT tools - have contributed to establishing 

contacts with native speakers of English. 

On the other hand, students have highlighted a few setbacks and difficulties they have faced 

on the way. 

At first, communication via email does not always guarantee feedback in due time. Most of 

the students felt dubious about receiving an answer to their emails, 30% felt the response was 

delayed, while one group (15%) were disappointed as they failed to receive an email from the 

organization. 
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Secondly, students feared possible technical problems with the Internet. For truth’s sake, 

nothing serious occurred but a delay in sending some emails (the Yahoo might have 

experienced a “traffic jam”). However, Internet speed problems or failures of message 

sending might frequently happen.  

Another obstacle remarked by 30% of the students referred to linguistic difficulties in 

drafting emails, comprehending and processing the information available in the links. Many 

students (almost 50%) also found the fact that they were to make a class presentation hard or 

challenging due to difficulties in performing coherently, fluently and accurately, or to the 

tension evoked from a first time experience. 

Despite these setbacks, almost 90% of the target students regard email and websites as 

reliable tools highly beneficial to English teaching.  

 

6. CONCLUSION 

The object of this study was to design and introduce a successful model for the integration of 

email and websites in the practice of teaching a foreign language.  The examination of the 

impact of the aforementioned tools in the students’ performance was based on an analytical 

description of the project and on the relevant data collected through a students’ questionnaire. 

The results unmistakably show that the employment of email and websites in our project had 

a stimulating influence on the students’ motivation. Furthermore, these tools have served as 

powerful catalysts in helping the students achieve the double goal of learner autonomy, on 

one hand, and a synergistic collaboration with fellow students and other actors, on the other.  

Overall, the results of the questionnaire are a clear expression of the very positive attitude the 

students had towards working with email and websites during the course of the project. This 

general preference was accounted for by a number of facts and arguments which highlighted 

such various benefits that attend the use of these tools, as: reliability and authoritativeness of 

data and sources, authenticity of materials, opportunities for the achievement of 

multidimensional learning objectives (as stated in the project steps) and the improvement of 

integrated foreign language linguistic and intercultural skills. 

On the other hand, a few setbacks have been underlined by students, such as: delayed email 

responses, a few technical problems and some linguistic difficulties in processing the 

information available on the respective websites as well as in performing their work. Despite 

the problems encountered, students agree that the benefits highly surpass the disadvantages.  
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Finally, assessing the project as a successful experience, a significant conclusion can be 

reached regarding the application of ICT in Second Language Teaching. If not detached from 

class activities, and if properly used in accordance with class objectives, the email and 

website may become essential instruments in accelerating and facilitating the creation of a 

qualitative language product.   
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